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Chapter I. Introductions

Executive Summary

Recognizing the critical need to empower students for success both in college and beyond, Rowan-Cabarrus
Community College has developed a comprehensive Quality Enhancement Plan (QEP) entitled Forward
Together. Addressing concerns raised by students, faculty, and staff regarding the challenges of navigating
college expectations and accessing support services, this initiative introduces a holistic approach to student
support. Informed by national research highlighting the crucial role of early engagement, the QEP centers on a
redesigned first-year experience course designed to support the success of all students in their academic and
future endeavors. We believe that the intentional and coordinated delivery of institution-wide student support
resources and services through this enhanced student success course will directly contribute to improved
student persistence and completion.

The QEP Steering Committee surveyed Rowan-Cabarrus students, faculty and staff in the Fall of 2023 and asked
what they believed to be the largest barrier to student success and what action(s) they recommended the
College take to eliminate that barrier. Results were summarized into three proposed initiatives, and the
College's students, faculty and staff were then asked to vote on their preference.

The selected Quality Enhancement Plan is:

Forward Together: Through the ACA-122 course, the College will implement an extended orientation
that includes academic and transfer planning, career research, and the use of holistic engagement and
support strategies, including teaching students how to proactively manage their time, develop effective
study habits, and strategically engage with campus support services like the library and tutoring as part
of the first-year experience.

Acknowledging the foundational role of the first-year experience, the existing ACA-122 course will be
redesigned as the primary vehicle for delivering the QEP's student success tools and strategies. This redesigned
ACA-122 course will focus on student success, aligning with the College's Strategic Plan, mission, and vision. This
course aims to boost institutional awareness, student engagement, and career/academic preparedness through
specific student learning outcomes with a focus on essential college policies and support services. Ultimately,
the course seeks to improve student persistence and completion rates, which are key goals of Forward
Together. By proactively equipping students with the knowledge, skills, and connections they need, this QEP
envisions a college culture that encourages a strong sense of belonging and lays a foundation for all students to
achieve their full potential.

The assessment plan for the QEP employs a multi-faceted approach to measure student learning within ACA-
122 and the overall impact on student success at the College. To gauge institutional awareness and college
navigation, students will complete surveys to track their familiarity with key policies. To assess student
engagement and resource utilization, assignments will measure both knowledge of college support services and
documented use of these resources. Career and academic preparedness will be evaluated through a culminating
project where students research careers and develop their academic plans. Finally, student success outcomes
like persistence and completion will be measured by tracking fall-to-fall persistence and ultimately curriculum
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completion to measure student success progression. The College has also prepared a plan for evaluating the
implementation of the QEP. Led by the QEP Implementation Team and overseen by the Chief Academic Officer
and QEP Director, this group will continuously monitor the project's success through tracking ACA-122 students
enrolling during their first semester of college, gathering faculty and student feedback via surveys and focus
groups, and engaging staff for insights to inform necessary adjustments. These comprehensive methods will
ensure the QEP effectively meets its student learning and student success goals.
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Introduction to the College

Rowan-Cabarrus Community College is an open-door, comprehensive, learning-centered institution of public
higher education with the mission to improve lives and build community through public higher education and
workforce development. The College, a part of the North Carolina Community College System (NCCCS), offers
affordable occupational and educational programs leading to Associate in Arts, Associate in Engineering,
Associate in Science, Associate in Fine Arts, Associate in General Education, and Associate in Applied Science
degrees. Diplomas and certificates are awarded for other occupational, adult, and continuing education
programs.

There are two primary campuses - the North Campus in Salisbury (the main campus) and the South Campus in
Concord - and three additional College campus locations within the two counties. Rowan-Cabarrus serves
residents of Rowan and Cabarrus counties on its five campuses, at numerous off-campus instructional sites, and
through online programs. It is currently the 6th largest of the 58 colleges in the North Carolina Community
College System (NCCCS). With approximately 1,000 employees, Rowan-Cabarrus provides over 2,500 course
offerings annually in associate degree programs across more than 40 areas of study. Approximately 9,000
curriculum students are served annually.

The College is committed to a vision of building sustainable futures through the power of learning as
exemplified by the identification of the five goals and corresponding objectives outlined in the Rowan-Cabarrus
Strategic Plan (see Appendix A Rowan-Cabarrus Strategic Plan 2023-2028). These goals are: Learn, Engage,
Innovate, Lead and Belong. The College’s Quality Enhancement Plan (QEP) aligns closely with three of these
institutional goals by prioritizing exceptional learning and development for all students. It is dedicated to
enhancing the student experience by offering diverse learning and service opportunities while also expanding
access for online learners. Additionally, the plan emphasizes the importance of recognizing and valuing the
unique experiences each individual brings to the college community and upholding a commitment to ensuring
that every student has equitable opportunities to succeed.
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Chapter Il. Process Used to Identify the QEP Topic

QEP Topic Identification Overview

The focus of the Rowan-Cabarrus Community College Quality Enhancement Plan (QEP) Forward Together
emerged from two surveys of the College's students, faculty, and staff during the Fall Semester of 2023 and the
Spring Semester of 2024. Survey participants were asked to list barriers to student success and potential
approaches to overcome those barriers. Results were compiled into three potential QEP topics, and a second
College-wide survey was sent to the same stakeholders for ratification. All constituents supported and adopted
the topic “Setting Students up for Success” as the Rowan-Cabarrus QEP. The topic selection process will be
examined in detail throughout this chapter.

The process of identifying the QEP at Rowan-Cabarrus involved several key groups and committees:

> College’s Board of Trustees: This is the governing board that oversees the College’s planning and
evaluation processes.

» President’s Cabinet: These individuals lead all College divisions and are involved in the overall
institutional planning, which aligns with the College’s five-year Strategic Plan. They participate in
ongoing assessment of Key Performance Indicators (KPIs). For the QEP, this group of senior
administration, along with the College President, provided final approval for the selected topic.

» QEP Topic Selection Process Committee: This initial group was formed in Fall 2023 to outline the QEP
topic selection process.

> Institutional Effectiveness & Research: This department is central to the ongoing, systematic assessment
of KPIs. They compiled and analyzed initial QEP survey results and developed proposed QEP topics
based on identified areas of opportunity.

» Campus Community (students, faculty, & staff): These groups participated in two rounds of surveys to
provide feedback and vote on potential QEP topics.

QEP Topic Identification Process

Institutional planning at Rowan-Cabarrus is aligned with the College’s five-year Strategic Plan. The Plan was
implemented in 2023 and includes eighteen institutional objectives under five College-wide goals. Planning and
evaluation involve all College divisions and departments, the College's Board of Trustees (as the governing
board), and the North Carolina Community College System (NCCCS).

Rowan-Cabarrus assesses institutional performance and effectiveness using both internal and external
performance measures. External measures are reported by NCCCS and are the primary means by which the
College assesses its performance relative to the other member institutions of the community college system.
The NCCCS Performance Measures contains seven metrics on basic skills (adult basic education) progress,
college-level English and Mathematics success, progression towards and completion of academic awards,
professional licensure, and transfer student success. NCCCS Performance Measures are indexed to the overall
statewide community college average and are reported annually. A total of $24 million is allocated by the North
Carolina General Assembly for performance-based funding to the community college system, of which each
institution receives a portion based on its indexed performance score and the number of students served by the
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institution. For the 2024-25 budget year, the total amount of performance-based funding allocated to Rowan-
Cabarrus was $596,858.

Internal ongoing assessment of institutional effectiveness and outcomes is measured by the Key Performance
Indicators (KPI) contained in the College’s Strategic Plan. Forward Together will utilize two of the six KPIs as part
of the assessment plan. This allows the College to measure the success of the overarching goals of student
persistence and completion.

Rowan-Cabarrus Community College’s Key Performance Indicators utilized as assessments of the QEP include:

1. Curriculum Completion: Completion metrics are based on a cohort of students first enrolling at
Rowan-Cabarrus and their status after three academic years, similar to the 150% graduation
rate definitions used for IPEDS, a program of the federal Department of Education’s National
Center for Education Statistics, reporting. Each student is categorized as either completing 42
semester hours, transferring to another higher education institution without completion,
currently enrolling, or having left the college without completing or transferring.

2. Persistence: Persistence measures are based on a cohort of students first enrolling at Rowan-
Cabarrus in a fall semester. Fall-to-Fall persistence is based on students entering in the Fall term
and reflects the proportion who were subsequently enrolled in the next Fall term. This metric is
similar to those reported on the NCCCS Performance Measure for first-year progression.

Review of the institutional KPI, as part of the College’s ongoing process to evaluate outcomes and effectiveness,
greatly influenced the topic selection process for the Quality Enhancement Plan. The institutional KPI are based
on a cohort of students new to the institution during a given academic year. Upon reviewing the data for the
Persistence KPI, it was noted that the fall-to-fall persistence rate was 49%. Similarly, the KPI for Three-Year
(150%) Outcomes revealed a degree attainment rate of only 17%, which was less than what the College
community of faculty, staff, and external stakeholders felt was successful for the College and its mission.

The findings in the review of the institutional KPI were corroborated by the college’s standing in the NCCCS
Performance Measures. These measures are based on first-time entering students at each college, and unlike
the institutional KPI, excludes students with previous college experience from the cohort groups. For the First-
year Progression measure, Rowan-Cabarrus placed in the second-to-last Baseline (below average) category. It
was further noted that the college’s standing in this and the Curriculum Completion (graduation) performance
measure had declined over the past several years. The following chart illustrates the trend in these two
measures since 2021. The scores on these measures are indexed to the system average, meaning a college with
a score of 1.000 exactly matches the overall North Carolina community college average for the metric. A score
above 1.000 indicates a college exceeded the statewide average, while scores below indicate the college was
below the statewide average. For First-Year Progression, Rowan-Cabarrus fell from an indexed score of 1.01 in
2021 to a score of 0.963 in 2023. For Curriculum Completion, the indexed score declined from 1.054 in 2021 to
0.987 in 2023.
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Table Il. 1 Rowan-Cabarrus 2024 Performance Measures for Student Success

Index Score

Baseline System Excellence | 2024 2023 2022
(Threshold) Mean (Aspiration)
(Goal)

First Year
Progression
(Persistence)
Curriculum
Completion

Improving student persistence and completion rates through the QEP is vital for both student success and the
college's overall well-being. By enhancing the initial student experience, offering strong support, and cultivating
a sense of belonging, the QEP aims to bridge the gap between current retention rates and established goals,
ensuring more students continue their education. Furthermore, addressing curriculum completion rates directly
supports student achievement and workforce readiness, defining features of the College's core mission, vision
and values.

Table Il.2 Rowan-Cabarrus Graduation Rate Compared to Peer Institutions

2023 2023 2022 2022 2021 2021

(RCCC) (PEERS) (RCCC) (PEERS) (RCCC) (PEERS)

Overall

Maintaining parity with peer institutions is important, but the College’s goal is to excel and ensure Rowan-
Cabarrus students achieve their educational objectives at a rate that positions them for maximum success.
Focusing on improving the graduation rate through the QEP will allow the College to identify and address any
systemic factors that might be hindering student completion compared to similar institutions. By implementing
targeted strategies and enhancing student support, the College aims to not only meet but exceed the
graduation rates of peer institutions, demonstrating a commitment to student success and the value of a
Rowan-Cabarrus education.

Initial QEP Topic Discovery Efforts

In anticipation of the 2025 reaffirmation, a group of individuals with expertise and the most relevant experience
with SACSCOC, data collection, and the College’s previous QEP were assigned the task of outlining the process of
topic selection with the desired outcomes related to the areas identified through the comprehensive planning
and evaluation process— First Year Progression and Curriculum Completion. During its first meeting in the Fall
of 2023, the group came together to discuss the historical context and relevant SACSCOC documentation and
guidance and to prepare a survey instrument that would gather relevant feedback from the College to identify a
QEP topic.
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Table 11.3 QFEP Topic Selection Process Committee

Affiliation

Robert L. Austin Director of Institutional Effectiveness  Information Services Staff
& Research
Dr. Angelo Associate Vice President, Division of Academic Programs Administration
Markantonakis Academic Programs, QEP Director
(2023-2025)
Debra NeeSmith Associate Vice President, Division of Academic Programs Administration
Academic Programs, SACSCOC Liaison
Matt Peeler Math Faculty; previous QEP analyst Academic Programs Faculty

From these discussions, an initial survey was created and deployed for the campus community to participate in
identifying potential plans that could be developed and implemented to improve persistence and curriculum
completion rates, which ultimately will increase graduation rates.

Survey | — 2025 QEP Student Topic Selection Survey & 2025 QEP Faculty and Staff Topic Selection Survey

On November 20™, 2023, an initial open-ended survey designed to capture suggested QEP topics was
administered by the College’s Institutional Effectiveness program via Qualtrics and utilizing a template from
SACSCOC (see Appendix B QEP Faculty and Staff Topic Selection Survey; Appendix C QEP Student Topic Selection
Survey). The survey closed on December 6%, 2023.

All full- and part-time curriculum students across all campuses and full- and part-time College faculty and staff
were invited by email, college-wide announcements, and the campus-wide “This Week” newsletter to
participate. Respondents were provided with a link to the survey along with information about the overall
accreditation process and the compliance expectations outlined in Standard 7.2, with a directive to review the
College’s Strategic Plan.

After assuring confidentiality, the survey asked two open-ended questions:

e Inyour opinion, what is the biggest issue (obstacle or problem) impacting student learning outcomes
or success at Rowan-Cabarrus Community College?

e  What do you think is the most important thing (think broad, college-wide initiative) that we can do
as a college to improve the issue?

The initial survey response rates are below:

Table /1.4 Topic Selection Survey Response Rates

Survey Name Audience Size \ Finished Surveys Response Rate
QEP Student Topic Selection Survey 6,865 164 2.4%

QEP Faculty and Staff Topic Selection 602 102 16.9%

Survey

These initial survey results provided key information for the Cabinet and Academic Programs Senior Leadership
Council’s (APOSLC) discussion relative to the College’s Strategic Plan initiatives and served as a baseline for the
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College. Results were compiled and analyzed by Institutional Effectiveness & Research, and four takeaways were
noted (see Appendix D QEP Topic Selection Survey Results):

=  Many comments from faculty and students revolved around unpreparedness and time management.

» [nstructors expressed concerns about classroom environments.

= There is an underestimation of how many students face financial hardships.

=  Mental health, stress management, and counseling were often mentioned by students as resources to
which they lack access.

Recognizing the importance of a QEP in improving student success and/or enhancing student learning, three key
areas of opportunity were identified as having the greatest potential for impact (see Appendix D QEP Topic
Selection Survey Results).

1. Students lack the necessary preparation to be successful in college.

2. Student and faculty engagement is not adequate to foster student success.

3. Faculty, especially part-time faculty, are not prepared and supported enough to facilitate student
success.

Based on these three identified areas of opportunity, Institutional Effectiveness & Research developed the
following proposed QEP topics. These were presented to the college community to gather comprehensive
feedback, fostering broad-based support and ensuring that the final selection aligns with the institution’s goals
and the needs of students.

1. Setting Students up for Success
Defined as: “Through a combination of extended orientation, academic planning, financial literacy and

time management, the college will implement a revised student onboarding program that supports
students throughout their college experience.”

2. Enhancing Faculty-Student Engagement
Defined as: “Through enhanced communication, critical check-ins, faculty mentoring, and flexible
course content, the college will implement an enhanced student outreach and constant contact model
that supports students throughout their college experience.”

3. Setting up Adjunct Faculty for Success
Defined as: “Through a combination of professional development, mentoring, involvement as faculty
mentors, and transformation of the faculty job description, the college will implement an enhanced
adjunct faculty onboarding, mentoring, and professional development model that supports student
success in their college coursework.”

Survey |l — 2025 QEP Student Topic Selection Survey 2.0 & 2025 QEP Faculty and Staff Topic Selection Survey 2.0

On February 12, 2024, a second survey was administered by the College’s Institutional Effectiveness
department via Qualtrics and utilizing a template from SACSCOC (see Appendix E QEP Topic Selection Survey
2.0). The survey closed on March 1, 2024,

Again, all full- and part-time curriculum students across all campuses and full- and part-time College faculty and

staff were invited by email, college-wide announcements, and the campus-wide “This Week” newsletter to
participate. Respondents were provided with a link to the survey and were informed that the survey would

11
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present a description of three potential topics. After each topic, they would be asked a set of six questions to
gauge support in the area. A message ensuring the confidentiality of responses was included.

The survey response rates are below.

Table I1.5 QEP Topic Selection Survey Response Rates

Survey Name Audience Size Finished Surveys Response Rate
QEP Student Topic Selection Survey 2.0 | 6,889 255 3.7 %

QEP Faculty and Staff Topic Selection 1,177 266 23%

Survey 2.0

Respondents were provided with the three proposed topics for the QEP and asked to respond with a “Yes” or
“No” to the following question for each option:

“Overall, | think this would be a good topic for the QEP.”

In addition, respondents were given the opportunity to provide any comments or feedback about the topic and
to ultimately select which topic they felt would be the best choice for the College’s QEP.

The votes recorded in the table below reflect the responses to this question.

Table 1.6 Survey Il Response Rates —Which topic is the best choice for the College’s QEP?

Proposed Topics Student “Yes” Faculty & Staff Overall “Yes”
Votes “Yes” Votes Votes

Setting Students Up for Success 101 73.2% | 132 67.3% | 233 69.8%

Enhancing Faculty-Student Engagement 37 26.8% | 33 16.8% | 70 21%

Setting Adjunct Faculty Up for Success 0 0% 31 15.8% | 31 9.3%

The survey responses provided valuable insights, emphasizing the critical need for students to be better
equipped for the academic and personal demands of the college experience. Respondents highlighted specific
challenges students face, such as navigating campus resources, developing effective study habits, and
understanding institutional expectations. A selection of these representative comments is included below to
illustrate the recurring themes and concerns identified.

e Time management strategies would be extremely helpful for students along with the consequences of
not completing assignments.

* |t would be helpful to introduce students to resources such as the writing resource center. It would also
be helpful for online students to have a technological and time management onboarding.

* This topic is important, as many students are first-generation students, and the onboarding process can
be extremely overwhelming to them.

12
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QEP Initial Topic Selection from Finalists

Informed with survey results, conversations took place amongst senior leadership, including the Cabinet QEP
Sponsor, the QEP Director, and the Director of Institutional Effectiveness & Research, where best practices in
national literature were considered along with a discussion of how each of the topic finalists would support the
College’s strategic plan.

It was determined that “Setting Students up for Success” most directly aligns with the College’s mission, vision
and values within the Strategic Plan, which provides directions for the entirety of the institution. Three major
areas and six components of the Rowan-Cabarrus Strategic Plan are relatable to the QEP topic specifically:

= LEARN: How can Rowan-Cabarrus Community College increase the community’s educational attainment
to lead individuals, families, and the region to equitable prosperity, sustainability and success?
1.1. Deliver exceptional learning and development for every student.
= ENGAGE: How can Rowan-Cabarrus Community College cultivate engagement with employees, students
and the community to improve lives?
2.3. Optimize the student experience by providing learning and service opportunities for all
students.
2.4. Expand opportunities for the inclusion of online students in the College community.
= BELONG: How does Rowan-Cabarrus Community College advance an inclusive culture based on mutual
respect and caring?
5.1. Recognize, value, and learn how the unigue experience of each person contributes to the
College culture.
5.2. Provide equitable opportunities for every student to succeed.
5.3 Be aware, informed, and responsive to all backgrounds and needs of our students, faculty,
and staff.

Additionally, “Setting Students up for Success” would promote engagement with College-wide academic and
student support resources, services and efforts that will result in improved student persistence and completion,
previously identified goals for the College.

As the choice that elicited the most widespread support amongst the College community and most effectively

advances the College’s mission and goals, “Setting Students up for Success” was selected with final approval
issued by the President’s Cabinet on October 1%, 2024.

13
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Chapter lll. Process Used to Develop and Refine the QEP Topic

After the QEP initial topic selection process was completed, the QEP Steering Committee was formed to develop
and refine the selected topic into a formal QEP proposal. This chapter provides a detailed overview of the topic
development process that resulted in the proposed QEP, Forward Together.

The QEP Steering Committee Membership

In the Spring of 2024, Cabinet members from each division identified individuals within their group to serve on
the QEP Steering Committee. Committee members were charged with the critical responsibility of developing
and refining the college’s QEP topic, ensuring it meets the following essential criteria:

» Utilizes Comprehensive Planning: The development of the QEP topic must directly emerge from and
align with the college’s ongoing, comprehensive planning and evaluation processes, demonstrating a
clear connection to institutional priorities and data-driven insights.

» Obtains Broad-Based Institutional Support: The fully developed QEP topic must garner widespread
support from institutional constituencies, including students, faculty, staff, and administration,
reflecting a collective commitment to its eventual implementation.

» Focuses on Student Outcomes and Success: The QEP must specifically target the improvement of
defined student learning outcomes and/or student success metrics, with clear objectives and
measurable anticipated results.

An initial invitation to these selected individuals was sent, welcoming them to the team in preparation for their
first meeting on April 11", 2024. To continue garnering broad-based support and involvement, the QEP Director
also presented a session during the annual Summer Institute, updating the College on the QEP and soliciting
interested volunteers from all faculty and staff to participate in the QEP development process by joining the
committee.

As evidenced in the table below, the final committee membership reflects broad-based involvement across the
college from students, faculty, staff, and administrators. All invited to participate agreed to support the topic
development work as the next phase of the QEP proposal process.

Dr. Michael Quillen, Vice President of Academic Programs, served as the Cabinet sponsor for the QEP and met
regularly with the QEP Director to inform the proposal development process and review the steering

committee's work.

Table /1l.1 QEP Steering Committee Membership

Affiliation

Kelli Antonides Director of Dual Academic Programs Staff
Enrollment Programs

Robert L. Austin Director of Institutional = Information Services Staff
Effectiveness &
Research

Kasey Blankenship Recruitment and Student Success Staff
Enrollment Advisor Services

14



Douglas Campbell

Barb Collins

Zach Crum

Quinn Davidson

Dr. Angelo
Markantonakis

Jesse Martin

Tena Pair

Dr. Matthew Peeler
Dr. Carol Scherczinger
Jenn Selby

Erica Stanfield-Griffin

Rikayla Walton

Richard White

Financial Aid Advisor &
Work Study
Coordinator

IS Support and Training
Center Supervisor and
IS Operations &
Enterprise
Management
Schedule and Facilities
Coordinator

Student Government
Association, Secretary-
Treasurer

Associate Vice
President, Division of
Academic Programs,
QEP Director

Career & Academic
Advisor

Work-Based Learning
Coordinator, ACA
Adjunct Faculty

Math Faculty

Dean, Arts and Sciences
Executive Director,
Transfer Success &
Higher Education
Partnerships
Curriculum and
Compliance
Coordinator

Student Government
Association, Public
Information Officer;
Navigate U Student
Student Government
Association, Vice
President

Student Success
Services

Information Services

Academic Programs

Academic Programs

Student Success
Services
Academic Programs

Academic Programs
Academic Programs
Academic Programs

Academic Programs

Rowan-Cabarrus Community College

Staff

Staff

Staff

Student

Administration

Staff

Staff/Faculty

Faculty
Administration
Staff

Staff

Student

Student

With the “Setting Students up for Success” theme now identified for development, the committee met bi-
monthly from Spring to late Fall 2024 to translate the theme into a meaningful, measurable, and manageable

Quality Enhancement Plan.
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Phases of Topic Refinement and Development
Phase One: Steering Committee Launch & Defining QEP Scope (Spring 2024)

Building on the confirmed support for “Setting Students up for Success,” the QEP Steering Committee analyzed
existing college resources—their effectiveness and utilization—with the goal of identifying the most effective
vehicle for delivering the QEP. Initial discussions focused on broadening orientation to include academic
planning, financial literacy, and time management. Specific implementation ideas included making ACA-122 a
mandatory first-semester course and expanding the reach of the College’s orientation with the creation of a
master Blackboard module to house important information and resources. Potential assessment metrics like
tracking engagement through digital analytics and analyzing semester completion rates were considered. As a
key link between the QEP proposal development and the rest of the College, committee members were tasked
with gathering feedback from each of their divisions.

Phase Two: Logic Model Presentation and Literature Review (Summer 2024)

The Director of Institutional Effectiveness & Research introduced a Logic Model to the committee as a guiding
framework to structure the QEP's inputs, activities, outputs, and outcomes for better assessment. This
framework emphasized clear goals, measurable indicators, and evidence-based strategies. The Logic Model was
slated for review across academic and student services. Discussions highlighted the integration of extended
orientation, academic advising, and time management—areas supported by research for first-year success.
Faculty and staff reviewed literature on impactful first-year experiences, advising strategies for student
autonomy and effective time management tools, considering the delivery of key information via Blackboard. A
sample Blackboard module with four content folders was developed, with inter-divisional input adding topics
such as online etiquette, enhanced financial aid information, and enrollment verification assignment guidance.
Action items for the committee included continuing research of literature and best practices, defining a
potential implementation plan, organizing a sample budget, and brainstorming title and branding ideas.

Phase Three: Subcommittee Work on Student Success Initiatives (SSI) (Fall 2024)

During ongoing discussions with Academic Programs Senior Leadership and the QEP Cabinet Sponsor, concerns
emerged regarding the measurability of using a Blackboard module as the primary platform for delivering
resources and support to first-year students within the QEP framework. While Blackboard provided a structured
and centralized repository for information, questions were raised about how effectively student engagement,
comprehension, and utilization of these resources could be tracked and assessed. Given these concerns, the
overall committee was divided into subcommittees, each tasked with focusing on a specific Student Success
Initiative (SSI) identified as a crucial element of the overarching QEP, with consideration of how these initiatives
could be turned into actionable practices that would increase student learning and student success. As part of
this process, it became clear that additional research was necessary to determine the most effective and
measurable method for delivering this critical information to first-year students.

The committee refined seven potential SSIs housed within the QEP topic, each with a designated subcommittee:
1) Orientation, 2) ACA/First-Year Experience, 3) Faculty Mentoring, 4) Advising and Outreach, 5) Early Alerts, 6)
Time Management, and 7) Financial Literacy. The subcommittees were tasked with creating a one-page
executive summary for their initiative. These summaries included: an inventory of current practices (strengths
and gaps), an evaluative measure (student outcomes, feedback, etc.), and a tracking mechanism (monitoring,
data collection, etc.). Subcommittees presented their findings to various college stakeholders (faculty, staff,
administrators) to gather feedback and foster collaboration in refining the SSls. Discussions amongst the
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committee during this phrase aimed to identify common themes and opportunities for cross-functional
collaboration.

Phrase Four: Final Recommendations for the QEP Proposal & Transition to Implementation (Spring 2025)

The subcommittees' findings and a proposed implementation timeline were presented by the QEP Director to
the President’s Cabinet, the College’s SACSCOC Liaison, and SACSCOC Vice President for feedback and approval.
Guidance from the collected individuals indicated that the QEP's focus across seven SSls was too broad. The
next steps were to identify a revised direction for the QEP proposal that focused on one student success
initiative area as the primary vehicle for delivering each of the core components. The college’s first-year seminar
course, ACA-122, was selected as the focus. ACA-122 was the ideal choice for integrating all seven student
learning outcome areas because it is a foundational course that introduces students to key academic skills and
college resources. It provides a natural platform for embedding content related to orientation, time
management, financial literacy, academic advising, mentoring, and early alert systems. As a course typically
taken in a student’s first semester, it ensures early exposure to success strategies, and its standardized structure
across modules allows for consistent delivery of QEP-aligned content. Moreover, incorporating the QEP into
ACA-122 facilitates the tracking of outcomes and offers an efficient, scalable means of supporting students
college-wide.

With the QEP focus narrowed to a redesigned ACA-122, a faculty member was appointed as the new QEP
Director, with the former director assuming an advisory role. This faculty-led approach aimed to enhance
academic credibility and faculty buy-in, ensuring the initiative remained grounded in educational practice and
student learning outcomes. The Steering Committee held its final meeting in February 2025, marking the
transition to implementation. The new QEP Director, with guidance from the former director and the Cabinet
sponsor, formed the QEP Implementation Team, initially comprising three focused task forces: Course Design,
Data & Assessment, and Marketing & Outreach, to ensure informed decision-making and broad-based support
across the College.

In late Spring and Summer 2025, the Implementation Team completed key preparations for the initial launch of
the College’s QEP. This included developing a comprehensive marketing and communications plan, redesigning
the ACA-122 course structure and textbook, and creating a robust data and assessment strategy. These efforts,
along with the QEP’s branding under the title Forward Together, are discussed in more detail in Chapter XI:
Planned Initiatives and Activities.
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Chapter IV. Literature Review and Best Practices

The persistent challenge of student completion in post-secondary education demands critical attention,
particularly within community colleges. A recent National Student Clearinghouse report reveals an
"uncomfortable truth": over one-third, and in some cases nearly half, of students commencing at public two-
year institutions do not achieve a credential within six years (Lee & Shapiro, 2023, p. 10). While completion
trends may fluctuate, the stark reality that only 43.4% of these students reach their educational goals—with an
even smaller 32.7% completing at their starting institution—underscores a significant issue in higher education.
This growing segment of students who invest time and effort but leave without a credential represents "years of
missed opportunities for institutions...to find more effective ways to fund and support all those who are willing
to invest so much time and effort in their education beyond high school" (Lee & Shapiro, 2023, p. 10). In
response to this urgent need to improve student outcomes, institutions are increasingly prioritizing strategic
initiatives, chief among them a focused commitment to enhancing the student's first-year experience in college
through a holistic approach that addresses both academic and non-academic factors (Panek & Johnson, 2022).
Community college student success courses, also known as first-year experience (FYE) courses, are widely
implemented interventions aimed at fostering college completion (Hatch-Tocaimaza et al., 2021; Holton, 2022;
Karp et al., 2012; O’Gara et al., 2008). The primary goal of these courses is to enhance the academic and social
integration of first-year students, provide information about college and campus services, assist with academic
and career planning, and teach techniques to improve study habits and personal skills (Holton, 2022; Karp,
2013). Research suggests an association between participation in these courses and positive outcomes like
greater persistence, retention, and academic performance (Hatch-Tocaimaza et al., 2019; Karp et al., 2012;
O’Gara et al., 2008). Designing a first-year experience student success course involves considering both the
content covered and the methods used to deliver it. While there is considerable variation in the curriculum and
a recognized need for better understanding of which specific elements contribute to their impact (Hatch-
Tocaimaza et al., 2019), the sources highlight several common strategies and course elements supported by
research or deemed essential for inclusion by experienced educators.

A review of literature related to best practices for the curriculum and design of a first-year experience course
forms the basis for the College’s QEP, Forward Together.

Core Goals and Essential Concepts for Promoting Persistence and Completion

According to Karp and Bork (2014), there's a growing trend in higher education to adopt a multifaceted and
holistic approach to student support. Recognizing that students have varied needs, colleges are moving beyond
single interventions to implement a range of support mechanisms, often combining three or more. This intuitive
shift acknowledges the complexity of student needs. By prioritizing these key goals and concepts in the revision
of ACA-122, the course will be strategically positioned to achieve the most beneficial student outcomes.

=  Fostering Institutional Attachment: Developing institutional attachment, often defined as a sense of
belonging and being part of the academic community, is identified as one of the single strongest
predictors of retention (Suditu & Safta, 2023; Schneider, 2022). A first-year experience course can play a
significant role in achieving this goal by helping students acclimate to the college environment and
develop a connection to the campus community. Suditu and Safta (2023) assert that “attachment is
experienced as a psychological state that motivates the subject and sustains [student] efforts in action,
which implicitly will generate more value in their work results” (p. 97). This noted positive effect on
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academic performance can become a catalyst for long-term positive effects like retention and
completion.

Developing College Know-How and Navigational Capital: Students need practical knowledge about how
college works and how to navigate its systems and resources (O’Gara et al., 2008). Research in this area
has noted the importance of helping students understand the unspoken expectations and the
complexities of college life, which can be particularly challenging for community college students who
are often navigating college alongside work and family responsibilities while possessing less familiarity
with higher education norms. As Karp & Bork (2014) contend, “How can students live up to behavioral
expectations they do not know exist?” (p. 3). If students are unaware of or misunderstand faculty and
college expectations, it can create obstacles that contribute to lower success rates (Karp & Bork, 2014).
As evidenced by Rowan-Cabarrus faculty survey feedback, students at the College lack awareness of
basic course expectations around topics such as attendance requirements, participation guidelines, and
grading policies. Clarifying these non-academic skills and knowledge can help students thrive.

Clarifying Goals and Encouraging Commitment: Helping students connect their college programs to
longer-term academic and career goals is important, especially since many community college students
enter college with unclear goals and have difficulty seeing value in their coursework (Karp, 2016). A goal
of a first-year experience student success course should aim to help students set and maintain realistic
personal and educational goals (Hatch-Tocaimaza et al., 2021). Furthermore, it is critical when
developing effective first-year courses to build time for students to participate in career exploration,
often through an “integrated academic/labor market exploration project or activity” (Karp, 2013, p. 22).
Increasing College Accessibility: Focusing on removing barriers to entry and participation in college is
often a focus in a student success course as they can provide information and guidance on how to
utilize non-academic supports to help students address social and cultural demands of college and make
college life feasible (O’Gara et al., 2008). By ensuring that the unanticipated challenges involving the
competing demands of work, family, and school are managed responsibly and effectively, students can
continue their educational career unimpeded. Karp (2011) argues for “mak[ing] non-academic supports
intrusive so that students are forced to encounter them” (p. 25), ensuring that “all students will receive
help, even if they think they do not need it” (p. 26).

Common Curricular Content Areas

Beyond these overarching foundational goals, the reviewed literature consistently highlights a set of highly
prevalent and widely adopted curricular elements within effective first-year experience courses. These
commonly identified topics can serve as practical applications of the core concepts, providing students with
concrete skills and essential information.

Academic planning (Hatch-Tocaimaza et al., 2021; Karp et al., 2012; O’Gara et al., 2008)

Study skills (e.g., note-taking, test-taking strategies) (Duggan & Williams, 2010; Hatch-Tocaimaza et al,,
2021; Holton, 2022; Karp et al., 2012; O’Gara et al., 2008)

Career exploration and planning (Hatch-Tocaimaza et al., 2021; Karp et al., 2012; O’Gara et al., 2008)
Development of financial literacy (Hagadorn & Lahousse, 2019; Hatch-Tocaimaza et al., 2021)

Time management (Duggan & Williams, 2010; Kelly et al., 2022; Hatch-Tocaimaza et al., 2019)
Information about campus resources, policies, and procedures (Hatch-Tocaimaza et al., 2019; Holton,
2022; Karp & Bork, 2014; O’Gara et al., 2008; Schneider, 2022)

Personal wellness (Holton, 2022; Panek & Johnson, 2022)
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Although the existing ACA-122 course touches upon most of this subject matter, the redesigned curriculum will
ensure a more thorough exploration with the application of proven teaching methodologies. The pathway
module structure for the revised ACA-122, detailed in the graphic below, has been specifically designed to
incorporate these core concepts and curricular elements supported by the research. In particular, the first three
pathway modules—Pathway to Succeed, Pathway to Understand, and Pathway to Belong—are new additions to
the ACA-122 course structure with a focus on many of the elements deemed most crucial to a successful and
effective first-year experience course.

Pathway to
Succeed

Pathway to
Understand

Pathway to
Belong

Pathway to
Learn

Pathway to
Transfer

Pathway to
Your Future

e Technology skills
¢ LMS Tutorial
*Email & Netiquette
e Accessing E-texts
*Word Processing tools

¢ Classroom Knowledge & Policies
efaculty expectations (attendance, grading, classroom behavior)
eacademic integrity

e Campus Knowledge & Policies
eregistration process & types of classes (online, blended, hybrid, hy-flex)
stypes of degrees/certificates/awards (transfer vs. terminal)
egraduation requirements & academic standing
erole of academic advisors and faculty mentors
efinancial aid types (scholarships, loans, grants) & financial literacy tools

AN

e Campus Connections
eclubs & organizations
eevents calendar
estudent ambassador/SGA video
ecampus tour
e connecting with peers (group activity) & faculty

AN

o Study Skills
etime management, study schedule, test-taking and preparation
enote-taking and reviewing notes before class
estudy groups and academic assistance (tutoring, library)
e getting the most out of class discussions
ereceiving and implementing feedback

-

eTransfer 101

stransfer process (applications, deadlines, transcript requests, scholarship info)
*NC articulation agreements (CAA, IUAA, UAA, local agreements) & appeals process

eUniversal General Education Transfer Component courses (UGETC)
e Transfer Assured Admissions Policy (TAAP)
e college application and essay writing

J

-

e Career Knowledge
e career exploration (required education, outlook, salary --specific to NC)
eresume & cover letting writing
sinternships, work-based learning
¢ Goal Setting & Planning
esteps to achieving
eFinal Project--creating an individualized career profile plan
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Pathway to Succeed aims to equip students with the fundamental technology skills necessary to
navigate the college environment, succeed in their coursework, and engage effectively with their
instructors and others in a professional and academic setting. It covers essential software, online
platforms, and digital communication practices. By incorporating these technology skills into the first-
year experience course, the College seeks to reduce technological barriers to support student success in
an increasingly digital learning space, which may be especially critical to non-traditional students
(Duggan & Williams, 2010).

Pathway to Understand directly addresses the need for students to grasp the implicit expectations of
college life, a gap also noted in Rowan-Cabarrus student and faculty surveys (see Appendix D QEP Topic
Selection Survey Results). This unit will provide a clear understanding of classroom dynamics, including
faculty expectations for attendance and participation, principles of academic integrity, and crucial
grading policies. Simultaneously, students will gain vital knowledge about the college's broader
operational landscape, encompassing administrative processes, educational credential pathways, and
available financial support and financial literacy tools (Hagadorn & Lahousse, 2019), ensuring they can
navigate their educational journey effectively.

Pathway to Belong, a new addition to the ACA-122 course, is designed to actively foster a sense of
belonging and institutional attachment among first-year students by facilitating meaningful social and
academic integration. It provides structured opportunities for students to connect with various facets of
campus life and resources, including their peers and student leaders within the college community
(Panek & Johnson, 2022; Suditu & Safta, 2023). The module also focuses on dispelling anxiety and
easing apprehension around faculty interaction and encourages students to build professional
relationships with their instructors and faculty mentors, crucial for their academic support (Duggan &
Williams, 2010).

Pathway to Learn is dedicated to equipping first-year students with essential academic skills and
effective study strategies, empowering them to become more efficient, independent, and successful
learners. It focuses on practical techniques for managing coursework, improving comprehension, and
navigating academic challenges. This is achieved through instruction and practice in time management,
note-taking, and test preparation, as well as guidance on how to effectively interpret and apply
feedback from instructors, recognizing this as a crucial tool for learning and improvement rather than
solely a judgment of performance (Hatch-Tocaimaza, et al., 2021; Holton, 2022; Karp, et al., 2012; Kelly,
etal., 2022).

Pathway to Transfer is specifically designed to support community college students who aspire to
transfer to a four-year institution. It provides comprehensive guidance on the transfer process,
equipping students with the knowledge, resources, and skills necessary to navigate the transition
successfully and efficiently (Duggan & Williams, 2010; Hatch-Tocaimaza, et al., 2021). Crucially, the
knowledge gained in this module also serves as valuable long-term planning capital for students
pursuing terminal certificates or diplomas, providing a foundational understanding of higher education
pathways that could be instrumental for future job promotions or career shifts requiring further
education.

Pathway to Your Future provides students with foundational career knowledge while developing
essential planning skills for long-term goal setting and attainment. ACA-122 students will connect their
academic pursuits with professional aspirations through proactive career exploration and strategic goal
setting with the objective of increasing their motivation, engagement, and likelihood of successful
college completion, leading to meaningful employment (Holton, 2022; Karp, 2013). Students will
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complete the aforementioned “integrated academic/labor market exploration project or activity” as a
summative assessment at the end of the module (Karp, 2013, p. 22).

Pedagogical Approaches and Implementation Strategies Linked to Impact

Beyond the specific content, how the course is taught and the types of activities and assessments included are
highly impactful and relevant considerations. While the research does not indicate a statistically significant
connection between specific course design details and student success measures, the establishment of a clearly
defined structure and consistent execution across all sections can improve the value and efficacy of these
courses (Holton, 2022). Furthermore, “evidence [does] sugges|t] that students tend to converge on and find
meaning in a validating setting where they learn and rehearse college-going behaviors that foster a college-
going identity” (Hatch-Tocaimaza et al., 2019). Implementation strategies that retain this as the focus are
supported by research and expert opinion.

Promoting Applied Learning, Contextualization, Reflection, and Deliberate Practice: First-year
experience student success courses can improve long-term outcomes like persistence and completion if
they include pedagogies that help students learn to apply their skills and knowledge (Karp et al., 2012).
When content is disconnected from academic coursework, it is less likely to lead to long-term positive
outcomes; students should be given the ability and opportunity to transfer their knowledge to practice
so that they can benefit from these skills later in their educational journey (Karp et al., 2012).
Connecting practice directly to academic content allows for authentic, in-context skill development.
Additionally, instructors should be engaging students in reflective discussions of instructional content as
an essential factor for student success; course design efforts should focus on self-evaluative exercises,
encouraging students to set goals and monitor their progress (Holton, 2022). The revised ACA-122
course will integrate opportunities for students to reflect on their learning and study styles and discuss
how what they have learned in their first-year experience course can be applied to other classes
throughout their college career.
Embedding Retention Efforts: Incorporating activities directly related to increased retention and
persistence, such as requiring assignments that necessitate interaction with campus services or leading
a discussion about why the students chose the college, can help build institutional attachment from
within (Schneider, 2022). As Schneider (2022) notes, “it is one thing for colleges to make support
services available to students...and another thing to have students utilize those services.” To move
beyond passive knowledge acquisition, ACA-122 will require students to actively utilize two support
resources. Through structured group discussions and in-class scenario-based activities, students will be
led through steps to help them pinpoint their individual needs and proactively strategize which specific
campus resources can effectively contribute to their unique academic and personal success. In turn,
students will develop a stronger connection to College services, a factor known to contribute to
increased persistence and completion rates (Panek & Johnson, 2022).
Integrating Cocurricular, Community, or Campus Activities: Interpersonal relationships formed in
student success courses amongst peers and their instructors are highlighted as potential areas of focus
in an effective course design. Interestingly, relationship-building course elements have shown even
stronger positive effects than curricular content centered on college success skills alone (Hatch-
Tocaimaza et al., 2019). A significant addition to ACA-122 is the new module unit dedicated to fostering
a sense of belonging. This unit will expand upon the course's existing efforts by promoting targeted
activities that encourage student-to-student and student-to-instructor interactions, both within the
classroom and in co-curricular settings (Suditu & Safta, 2023).
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= Sustained Reinforcement Approach: Integral to the ACA-122 redesign is the development of a
complementary Blackboard course. Hatch-Tocaimaza (2019) notes that “nonacademic support is rarely
effective in the near-term alone”; therefore, consideration should be given to methods of distributing
content over the course of a college career rather than one semester. If the curriculum isn't
implemented thoroughly and consistently, any initial gains students make are likely to disappear over
time. (Holton, 2022; Karp, 2016). With this best practice in mind, students successfully completing ACA-
122 will be encouraged to self-enroll in this continuous resource, which will centralize links to essential
materials relevant to their academic tenure at Rowan-Cabarrus. This ongoing digital presence aims to
seamlessly extend and reinforce the crucial foundational work begun in ACA-122, ensuring students
have sustained access to vital support information.

Concluding Thoughts

The inherent tension between institutional flexibility considering students' complex lives and the proven efficacy
of first-year experience (FYE) courses has led to a strategic shift. While previously reluctant to mandate them, it
is now deemed imperative that all students be required to participate in FYE courses to ensure they receive
their full benefits (Holton, 2022; Karp, 2011). Moreover, to optimize their impact, these courses should be taken
as early as possible, ideally within the student's first semester. A review of course evaluation survey results from
previous semesters of ACA-122 at Rowan-Cabarrus confirms that students agree. One comment stated, “l wish |
had taken it in the first year | enrolled in the program. It would have helped”; furthermore, a different student
noted a positive effect of early enrollment: “As | was nervous about taking this class, as well as any classes
through RCCC, considering this was my first semester of taking college classes on a new platform, | am really
glad and grateful that my guidance counselor signed me up for this....I have been able to learn so much about
helpful tips and tricks, along with getting used to working around Blackboard.” Currently, 16 out of 42 transfer-
specific associate degree programs at the College require ACA-122, with an additional five programs requiring
other ACA courses. While students are highly encouraged to take ACA-122 during their first year, there is no
requirement in place to ensure this occurs. To maximize the benefit of the redesigned ACA-122 course,
comprehensive marketing and communication strategies will be implemented to encourage advising staff and
students to complete the course during the student's first semester. The College expects that the QEP's positive
impact will provide the compelling rationale needed to broaden ACA-122's required enroliment across
additional academic programs, including Associate in Applied Science (AAS) degree programs, which have
experienced an upward trend in transfer rates over the past decade (Belk Center for Community College
Leadership and Research, 2022).

While methods and curriculum may vary, it’s widely accepted that effective student success courses require a
“comprehensive approach that goes beyond strictly the academic or intellectual dimension of student
development to address the student in a holistic (whole-person) fashion” (Cuseo, 2015). The College seeks to
redesign ACA-122 with this perspective as the guiding force, promoting a shift in the college culture that
reinforces the importance of nurturing a student’s well-being and personal development alongside academic
preparation and college navigation skills. Focusing on the student as a “whole-person” with diverse needs and
experiences creates more impactful support for persistence and completion (Panek & Johnson, 2022).
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Chapter V. Outcomes

The redesigned ACA-122 course will focus on traditional areas of a first-year student success seminar, as well as
the tools for success after graduation. The program goals identified in this section align with the College’s
Strategic Plan, mission, and vision, ensuring a cohesive approach to student success. Additionally, the student
learning outcomes are designed to support these program goals and are structured to align with the course
competencies established by the North Carolina Community College System for ACA-122. This course will
introduce students to career and transfer opportunities while building skills for academic success, career
exploration, and transfer preparation, ensuring readiness for success in community college and beyond. It is
expected that students who complete ACA-122 will connect with the College’s academic and student support
resources and develop a plan for success. Ultimately, this will result in the student success outcomes that are
the focus of the College’s QEP— improved persistence and completion.

This chapter will outline the following:

e Student Learning Outcomes (SLOs) as demonstrated by students enrolled in ACA-122
e Student Success Outcomes (SSOs) measure the overall success at Rowan-Cabarrus of students who
complete ACA-122

Student Learning Outcomes (SLOs)

Through the development and implementation process, three goals related to student learning outcomes as
part of the Forward Together Quality Enhancement Plan were identified:

» Promote Institutional Awareness and College Navigation
» Strengthen Student Engagement and Success
» Enhance Career and Academic Preparedness

Each goal aligns with the College’s Strategic Plan and includes a corresponding student learning outcome along
with a designated pathway module in the redesigned ACA-122 course.

GOAL 1: Promote Institutional Awareness and College Navigation

Aligning with BELONG (5.1, 5.2, 5.3), this goal focuses on ensuring that students gain a comprehensive
understanding of college policies, procedures, and classroom expectations, enabling them to effectively
navigate their academic journey.

Student Learning Outcome

SLO 1: Gain knowledge of essential college policies and expectations, including academic integrity,
course prerequisites, graduation requirements, and maintaining satisfactory academic progress for
financial aid eligibility and academic standing, to assist students in navigating their academic journey.
(Pathway to Understand)

GOAL 2: Strengthen Student Engagement and Success

Aligning with ENGAGE (2.3, 2.4) and BELONG (5.1, 5.2, 5.3), this goal focuses on providing all
students—both in-person and online—support through holistic engagement and success resources.
Student Learning Outcome

SLO 2: Identify and utilize key college support services, including the library, tutoring, wellness center,
student life, and career and/or transfer services to support academic and professional growth.
(Pathway to Learn; Pathway to Belong)
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GOAL 3: Enhance Career and Academic Preparedness

Aligning with LEARN (1.1) and ENGAGE (2.3, 2.4), this goal focuses on equipping students with the
knowledge and skills necessary to facilitate their career readiness and drive their academic progression.
Student Learning Outcome

SLO 3: Research and apply industry-related knowledge—including career outlooks and salary
expectations specific to North Carolina—to inform academic and career planning. (Pathway to Your
Future)

Student Success Outcomes (SSOs)

In addition to Student Learning Outcomes, the College’s QEP also aims to increase overall student success
related to two primary indicators—persistence and curriculum completion—as defined by the North Carolina
Community College System (NCCCS).

GOAL 4: Increase Persistence

This goal focuses on increasing the percentage of first-time entering, credential-seeking students
enrolled in the fall semester* who continue their enrollment in the subsequent fall term or complete a
credential prior to the subsequent fall term.

Student Success Outcome

SSO 4: To increase the percentage of first-time entering credential-seeking students who complete a
credential or enroll during the subsequent fall term

GOAL 5: Improve Completion
This goal focuses on increasing Curriculum Completion rates of students by the end of their fourth
academic year.*
Student Success Outcome
SSO 5: To increase the percentage of first-time fall credential-seeking students who, by the fourth
academic year, have either:

e Graduated with a credential (certificate, diploma, or degree).

e Transferred to another institution.

e Are still enrolled with at least 42 successfully completed non-developmental hours.

*The cohort includes credential-seeking and dual enrollment students first enrolling at the College summer-
returning-fall or fall. The fall semester was selected as the starting point for tracking students because, over the
past three academic years, an average of 77% of Rowan-Cabarrus students have enrolled in the fall (or summer
before fall), compared to 23% in the spring. Transfer-in students are excluded.
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To achieve our identified Forward Together goals and outcomes, key activities for this initiative must occur. This
includes actions that are essential to the successful implementation of the QEP.

Implementation Team

An Implementation Team was formed with the directive to take the QEP proposal from informed ideas to
actionable steps. This group includes membership across many divisions of the college and includes
representation from administration, faculty, staff, and students. The Implementation Team will meet as a whole
at least once per semester over the course of the QEP, beginning in Fall 2025, to share updates and receive
feedback on the QEP’s progress and task force group assignments. Individual task force meetings and relevant
implementation assignments commenced in late Spring 2025.

Table VI.1 Implementation Team Membership with Task Force Assignments

Affiliation

Cindy Alcombright

Robert L. Austin

Dr. Jenny Billings

Jade Bittle
Jamie Bruckman

Deanna Dixon

Duane Galloway
Tabitha Harry

Atlas Helaire

Tyler Ho

Career and
Academic Advisor;
ACA Adjunct
Faculty

Director of
Institutional
Effectiveness &
Research
Program Chair,
Associate in Arts
(AA) & Division
Chair, English and
Study Skills (ACA)
English Faculty

Digital Media
Specialist

English Faculty,
Lead ACA Faculty,
QEP Director

History Faculty

Communications
Specialist
Director of Career
and College
Promise

Systems
Administrator

Student Success
Services;
Academic
Programs
Information
Services

Academic
Programs

Academic
Programs

Academic
Programs

Academic
Programs

Academic
Programs

Information
Services
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Staff; Part-time

Faculty

Staff

Administration

Faculty
Staff

Faculty

Faculty
Staff

Staff

Staff

Marketing

Data &
Assessment

Course
Design

Marketing
Marketing

Course
Design, Data
&
Assessment,
Marketing

Marketing

Data &
Assessment



Amber King

Dr. Angelo
Markantonakis

Jesse Martin

Tena Pair

Sharon Paul

Melissa Reid

Allison Robinson
Nicky (Alice)

Robinson

Dr. Carol
Scherczinger
Jenn Selby

Fulya Sinangil

Aaron Tallman

Carter Wingfield

Holly Wagoner

Charlie Young

Student Activities
Coordinator
Associate Vice
President, Division
of Academic
Programs, former
QEP Director
Career & Academic
Advisor
Work-Based
Learning
Coordinator, ACA
Adjunct Faculty
Instructional
Designer/Trainer
Program Chair,
Associate in
Science (AS) &
Division Chair,
Mathematics
Senior Graphic
Designer

Student
Government
Association
Representative
Dean, Arts and
Sciences
Executive Director,
Transfer Success &
Higher Education
Partnerships

ACA Adjunct
Faculty

Director of
Marketing and
Communications
Assistant Director
of Marketing and
Communications
Career and
Academic Advisor
Student
Government
Association

Student Success
Services
Academic
Programs

Student Success
Services
Academic
Programs

Academic
Programs
Academic
Programs

Academic
Programs
Academic
Programs

Academic
Programs
Governance,
Advancement, and
President’s Office
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To streamline the implementation of the QEP, several specialized task force sub-groups have been established.
These groups will convene regularly throughout the QEP's duration, providing updates on their work and
reporting their findings directly to the main Implementation Team. The QEP Director will update the QEP
Cabinet sponsor who will report findings directly to senior leadership and the College President.

Course Design Task Force

The Course Design Task Force, a dedicated sub-group of the Implementation Team, is charged with a
comprehensive review of ACA-122's current structure. Their primary objective is to identify specific areas within
the course requiring revision and updating to align with the overarching goals of the QEP and to integrate
evidence-based best practices derived from current educational research.

Furthermore, this task force will be instrumental in the continuous improvement cycle of the pilot program.
They will systematically share and collectively examine feedback from both faculty and students engaged in the
pilot course, as well as an analysis of the assessments shared by the Data & Assessment Task Force, to inform
necessary modifications to the course design, ensuring an iterative and responsive development process that
optimizes student learning and achievement of the QEP's objectives.

Marketing Task Force

The Marketing and Communications Task Force, another vital sub-group of the Implementation Team, is
responsible for strategically disseminating information about the QEP. Their primary objective is to develop and
execute a comprehensive communication plan that effectively articulates the QEP's goals, activities, and
expected benefits to all relevant stakeholders—including students, faculty, staff, and the wider community.

This task force will also play a crucial role in creating engaging and accessible materials that promote awareness
and participation in QEP initiatives. This involves designing various communication assets, such as digital
content, print materials, and presentations. Furthermore, members will actively monitor the effectiveness of
communication strategies by collecting feedback on message clarity and reach, making necessary adjustments
to ensure consistent and impactful messaging throughout the duration of the QEP.

Data & Assessment Task Force

The Data & Assessment Task Force holds the critical responsibility of establishing and overseeing the
comprehensive assessment framework for the QEP. Their primary focus is to design a robust plan for the
systematic collection and analysis of data related to student learning outcomes, student success outcomes, and
overall program outcomes.

This task force will meticulously define measurable indicators and appropriate assessment methodologies to
track progress towards the QEP's goals. Beyond data collection, their mandate extends to evaluating the
collected data to identify trends, ascertain areas of strength, and pinpoint opportunities for enhancement.
Based on this evidence-based analysis, the task force will formulate actionable recommendations for continuous
improvement, ensuring that the QEP remains responsive and continually optimized to achieve its intended
impact on student growth and institutional quality.
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Actions to be Implemented

To achieve the established goals and outcomes for the QEP, key activities for this initiative must occur. These
activities include actions that are essential to meeting QEP goals and outcomes and, therefore, are priorities of
this initiative. Table VI.2 includes a timeline of these planned activities over the course of the QEP related to the
following core components: ACA-122 Course Redesign, ACA-122 Faculty Training, Staff Training, Marketing and
Communications, and Infrastructure. ltems associated with data collection and assessment for the QEP will be
detailed in the following chapter, Chapter VII. Data & Assessment Plan.
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Table V1.2 5-Year Actions to be Implemented Overview

Rowan-Cabarrus Community College

Table VI.2 provides a timeline of actionable items throughout all five years of the QEP and an additional Year 0. The shaded areas identify the term (i.e., fall,
spring, summer) for each action. Each component from the 5-year QEP timeline is described in more detail below.

Year O Year 1
2024-2025 2025-2026

Year 2 Year 3 Year 4 Year 5
2026-2027 2027-2028 2028-2029 2029-2030

Activity Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su
Activty | Fa | Sp | Su| Fa | Sp | Su | Fa | Sp [ Su [ Fa | Sp | Su| Fa | Sp | Su| Fa | Sp | Su |

ACA-122 Course Redesign
Al Pathway Module Design

A2 | Textbook Design

A3 Meet Your Instructor Days

A4 | “Next Steps” Bb Course

A5 Pilot Course

A6 Full Implementation
ACA-122 Faculty Training
B1 | Textbook Training

B2 Pilot Instructor Training

B3 Redesign Kick-off Training

B3 Full Implementation Train.

B4 Ongoing Training
ACA-122 Staff Training
Cc1 Dept. Advising Meetings

C2 | Student Leaders Training

C3 Convocation Week

C4 | Faculty/Staff Infographic
Marketing/Communication
D1 Design of Logo/Branding

D2 Website Launch

D3 Launch Events

D4 | Email/Text Campaign

D5 | Tabling & Pop-Up Events
Infrastructure
El Expansion to AAS & AGE

E1l Hire FT ACA Faculty

E2 Hire PT Faculty
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ACA-122 Course Redesign

The initial focus for the Course Design Task Force was to evaluate the current structure of ACA-122, along
with feedback from ACA faculty and student evaluation reports. From this, three areas emerged as a
focus for the redesign efforts: defining the pathways to success as an organizational framework,
developing effective course resources, and promoting student connection and engagement. Each of
these areas will be discussed in more detail below. While the redesign of ACA-122 retains some core
elements of the original course structure (see Appendix F ACA-122 Current Course Structure), substantial
changes will be made to the organization of the course with an added focus on informing students of
essential college policies and procedures through an extension of orientation during the first weeks of the
course. In addition, the redesigned course will promote engagement outside of the classroom through
collaboration efforts among ACA faculty and staff from various college departments, including Student
Life and Leadership, Library & Tutoring Services, the Wellness Center, and Academic Advising. This model
reflects our College’s commitment to supporting our students holistically, providing a wrap-around
structure in our first-year seminar course that will support the students throughout their academic
journey, making them more likely to persist and ultimately graduate.

(A1) Defining Pathways to Success: In alignment with the College’s overall marketing plan,
Pathway to Success, the decision was made to restructure ACA-122 into modules focused on
“pathways” deemed essential for success both in college and beyond to transfer or to begin a
career. These pathways were determined based on research and best practices for effective first-
year seminar courses. A model of the pathways, including specific topics covered in each, is
provided in Ch. IV Literature Review and Best Practices. The pathway module structure will be
implemented in all ACA-122 course sections in Fall 2025 as part of the pilot launch; additional
enhancements and improvements to the course structure will occur during the pilot period with
full implementation in Spring 2026.

(A2) Developing Effective Course Resources: After the creation of the pathway model, the task
force next turned their attention to the resources currently in place for ACA-122 students and
determined what changes and updates would best meet the needs for the student learning
objectives and outcomes identified. A new textbook co-designed by the ACA Division Chair and
Lead Faculty was selected to be the primary delivery of resources. The ability to design a textbook
centered entirely on the needs of Rowan-Cabarrus students, staff, and faculty was essential to
the redesign efforts. In addition to organizing the textbook design around the Pathways model,
this textbook will house embedded webpages and graphics specific to Rowan-Cabarrus, ensuring
the students receive the most relevant and targeted information. Examples include inserting the
event activities and the transfer calendar directly into the text, embedding questions within the
reading material that are related to the College’s policies and resources, and incorporating
College-created videos. An initial design of the new textbook will be released in all ACA-122
course sections beginning in Fall 2025, with changes and additions occurring prior to the start of
the full implementation in Spring 2026.

(A3) Promoting Student Connection & Engagement: Starting Fall 2026, all full-time ACA-122
instructors are excited to participate in a "Meet Your Instructor Day" before classes officially
begin. ACA faculty will invite their upcoming students via email and text message (through the
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Navigate platform) to a casual drop-in meet-and-greet. This will happen in faculty offices or at a
central campus location. Snacks will be provided to create a more welcoming atmosphere.
Students will be encouraged to bring their class schedule and syllabi, as instructors will be on
hand to offer guidance on where to go and how students can best prepare for their first day. A
select group of ACA faculty will pilot this initiative in Spring 2026. They'll share their results and
feedback with the Course Design Task Force, allowing time for any necessary adjustments before
full implementation.

(A4) Sustained Reinforcement: The Course Design Task Force will develop a new Blackboard
course, "Forward Together: Next Steps Beyond ACA-122," to serve as a continuous resource for
students throughout their time at Rowan-Cabarrus. This course will house key information and
resources from the foundational ACA-122 course, including the ACA-122 textbook. During the
pilot and early implementation phases of the QEP, the QEP Director and ACA-122 faculty will
actively gather student feedback in speaking and listening sessions to ensure the course content
is relevant and encourages utilization. Students will be able to self-enroll in the course via a link
provided by their instructor during the final week of their ACA-122 course. Instructors will guide
students on the course's content and explain how it will reinforce ACA-122 material and provide
ongoing access to valuable resources. Courses frequently taken by students after their first year
(as identified by program course sequences) will serve as touchpoints for encouraging continuous
use of the Forward Together resource. To keep students engaged, the QEP Director will send
course announcements via Blackboard and email during the first week and mid-term of each
semester, highlighting specific resources or features. Faculty and support staff will also receive
information during Convocation week training on how to effectively promote the course and
encourage student engagement. The QEP Director will track student self-enroliment and manage
the roster by removing graduated or stopped-out students at the beginning of the fall semester.

(A5) Fall 2025 Pilot: In Fall 2025, a select group of ACA-122 instructors—members of the Course
Design Task Force—will teach pilot sections of the redesigned course. These instructors will
receive specialized training before the semester begins and will meet monthly during the pilot to
share feedback, review assessment results, and suggest improvements to the course design,
textbook, and assessments. A total of 9 pilot sections (out of approximately 20 total sections
offered during the semester) will be taught by these trained instructors. These sections will
represent all course delivery formats—blended, hybrid, HyFlex, and online—and will be the
primary focus for targeted evaluation. Other ACA-122 sections taught during the same semester
will still use the updated course pathway structure and customized textbook, but they will not be
taught by pilot instructors. Student evaluation of instruction survey results related to content and
assignments from the pilot courses will be collected and analyzed to inform any necessary initial
adjustments (see Appendix H Student Evaluation of Instruction Survey). The purpose of the pilot
sections is to gather detailed, instructor-led and student feedback, along with evaluation data, so
improvements can be made before the full rollout in Spring 2026.

(A6) Full Implementation: Beginning in Spring 2026, every section of ACA-122 will fully implement
the redesigned course with the finalized structure, textbook, and assessments. This
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implementation will include the initial adjustments made to the course's structure and
curriculum, which were put in place based on feedback and results from the Fall 2025 pilot.

ACA-122 Faculty Training

Effective faculty development is paramount to the successful implementation of the QEP's objectives. Led
by the Course Design Task Force, the College will take a strategic approach to equipping faculty with the
necessary skills and resources as part of a commitment to continuous learning, ensuring that all ACA
instructors are prepared to deliver an impactful first-year experience.

(B1) Textbook Training: Members of the Course Design Task Force will participate in textbook
training conducted by Top Hat representatives. This training will consist of strategies and best
practices for utilizing the Top Hat platform in the initial design and delivery of the new ACA-122
textbook. Relevant elements from these initial training sessions will be included in the overall
ACA-faculty training during the Fall 2025 Kick-off meeting, as well as ongoing summer institute
sessions.

(B2) Pilot Instructor Training: In Fall 2025 (Year 1), a pilot training program for the revised ACA
course will be launched with a select group of instructors. This group includes the Lead ACA
Faculty (who also serves as the QEP Director) and two adjunct ACA faculty members from the
Course Design Task Force. Because these faculty members are already deeply involved in
developing the new course and textbook, their pilot preparation will focus on assessment
guidance, including rubric scoring, as well as active learning strategies to ensure consistency in
how the course is presented to students. This training, led by the QEP Director and the ACA
Division Chair, will take place in August, just before the pilot begins.

(B3) Kick-off Training: All ACA instructors will participate in an initial training to take place the
week prior to the start of Fall 2025 classes. In the training, instructors will be introduced to the
redesigned course structure, resources, and assessments and encouraged to share their feedback
on the end-of-semester ACA-122 faculty survey.

(B3) Full Implementation Training: Mandatory training for full implementation for all full- and
part-time ACA faculty will commence the week prior to Spring 2026 classes beginning. Topics will
include student engagement strategies, inclusive and community-building teaching practices, and
assessment methods designed for the QEP, including guidance on rubric scoring. In addition,
various College departments, such as advising, the wellness center, and the library/tutoring, will
be invited to share information about how ACA students can utilize their services. The training
will foster a culture of continuous improvement and innovation in ACA instruction by providing
faculty with a dedicated collaborative learning space, supporting the belief that well-prepared
ACA faculty are critical for providing a transformational first-year experience course.

(B4) Ongoing Training: Beginning in Summer 2026, all new ACA faculty will receive training during
Summer Institute, the College's annual professional development event. The Course Design Task
Force, in partnership with the Department of eLearning and Faculty Development Services, will
create a certificate program specifically for ACA faculty. This program will be integrated into a
designated professional development track at the institute and will be a continuous component
throughout the entire duration of the QEP. This sustained professional development will serve a
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dual purpose: providing a defined training track for all new faculty hires involved with ACA-122
and offering regular updates and refreshers to existing faculty whenever modifications are made
to the ACA-122 course content or structure. This ensures consistent pedagogical approaches and
up-to-date knowledge across all instructors. This training will take place annually during the
summer semester beginning in Year 1.

ACA-122 Staff Training

(C1) Departmental Advising Meetings: To ensure advisors are fully informed and can effectively
guide students on the importance of registering for ACA-122, the QEP Director and ACA Division
Chair will conduct biannual presentations at departmental advising meetings. These sessions will
cover all updates and changes to the ACA-122 course and provide guidance on encouraging
students pursuing an AAS degree to register for the course. In addition to these regular
presentations, the QEP Director and ACA Division Chair will be available for drop-in sessions upon
request. These informal opportunities will allow advisors to ask questions and deepen their
understanding of the critical importance of ACA-122 for student success, as well as the benefits
of students taking ACA-122 during their first semester. This ongoing communication aims to
empower advisors to strongly recommend and explain the value of ACA-122 to incoming
students.

(C2) Student Leaders Training: Each year, the QEP Director and ACA Division Chair will conduct
annual training sessions beginning in July/Aug. 2025 specifically for incoming Student
Government Association (SGA) members and Student Ambassadors. The goal of this training is to
fully equip these key student leaders to effectively represent and promote both the ACA-122
course and the broader QEP to the entire campus community.

Following their training, these student leaders will actively engage in several outreach efforts:

e Welcome Tables: During the first two weeks of each semester, they'll host welcome
tables across campus. These tables will be equipped with QEP promotional materials to
raise awareness and provide information.

e "Crash the Course" Sessions: Student ambassadors will participate in "Crash the Course"
events, where they'll share important QEP information and wear branded QEP t-shirts.
During these sessions, they'll strongly encourage students who haven't yet registered for
ACA-122 to do so.

This strategic involvement of student leaders aims to foster peer-to-peer communication and
increase the visibility and understanding of ACA-122 and the QEP's benefits among the student
body.

(C3) Convocation Week Activities: During Convocation Week in August 2025—the first week
faculty return from summer break—Rowan-Cabarrus will officially launch its QEP. This week is
filled with professional development events, culminating in the college-wide Convocation. As part
of this launch, the QEP Director and ACA Division Chair will host a virtual training session for
faculty and staff, including those from the Library, Tutoring Center, and Wellness Center. This
training will not only officially introduce the QEP but also outline specific calls-to-action for these
vital support services. The goal is to equip staff to actively support the QEP's mission and to
advocate for students to enroll in ACA-122 and fully engage with the course. Faculty mentors are
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also strongly encouraged to attend. Additionally, the QEP Cabinet Sponsor will share key QEP
updates during the main Convocation event. This initial comprehensive training will take place in
Fall 2025, with annual updates to follow, ensuring continuous alignment and support for the QEP
across campus.

(C4) Faculty/Staff Infographic: The QEP Director, in collaboration with the Department of
Marketing and Communications, will create a concise infographic that is specifically designed to
serve as a quick reference guide for faculty mentors and advising staff, providing them with
essential ACA-122 information right at their fingertips. This handout will be updated every fall
semester and distributed via email during the first week of classes to ensure these key support
staff members always have the most current details.

Marketing & Communication

The Marketing and Communications Task Force was formed to provide guidance and feedback to the
Director of Marketing and Communications for the creation of a comprehensive marketing campaign for
the QEP. Although students are the ultimate beneficiaries, the primary audience for QEP implementation
and initial buy-in is faculty and staff. This campaign will raise awareness, build momentum, and foster
campus-wide commitment by using consistent, clear, and creative messaging across multiple channels.

The proposed marketing campaign identifies the following goals:

e Generate awareness of the College’s QEP and its purpose among faculty, staff, and students.
e Position the QEP as a shared responsibility with visible support from all campus divisions.

e Reinforce how the QEP supports the College’s strategic priorities and accreditation success.
e Equip stakeholders with clear, actionable steps to support and engage with the QEP.

e Establish the QEP as a long-term commitment, not just a short-term initiative.

The target audience for the campaign will be

e Current and potential Rowan-Cabarrus students (all program areas and delivery methods)
e Current Rowan-Cabarrus Faculty and Staff
e Rowan-Cabarrus Service Area

(D1) Design of Logo/Branding: The selection and design of the QEP’s theme, logo, and branding
were the first directive for the Marketing Task Force. The following QEP Titles were proposed and
voted on by the task force members, with Forward Together receiving the most support (Forward
Together 52%; Success Starts Here 22%; Pathways to Possibility 17%; From Here to Anywhere 9%;
Success Happens Here 0%). The theme chosen, “Forward Together: Pathways to Success,”
reflects Rowan-Cabarrus Community College’s unwavering commitment to helping every student
start strong and stay on track. This phrase is more than a title. It’s a guiding principle for how the
College approaches student support, academic planning and long-term success. The title Forward
Together emphasizes the collaborative nature of the student journey, recognizing that
persistence and completion are not the result of individual effort alone. They require coordinated
support from advisors, faculty, staff and campus partners. This part of the theme speaks to the
College’s institutional promise: no student should have to navigate college alone. The sub-title
“Pathways to Success” focuses on the tools, guidance and preparation that students need to
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define and follow their goals. At the core of the College’s QEP is a redesigned ACA 122 course, a
more robust first-year experience that equips students with skills in academic planning, transfer
readiness, career exploration and life management. By clearly outlining pathways and providing
structure early on, students are empowered to make informed choices and maintain momentum
toward curriculum completion.

Together, this theme aligns with the College’s mission to improve lives and build community
through public higher education and workforce development. It also supports the values and
direction of the 2023—-2028 Strategic Plan by promoting educational attainment, equity and
student engagement at every level of the institution. The Marketing and Communications team
designed a logo that reflects this direction, and it was subsequently approved by the task force
and the QEP’s Cabinet sponsor.

ROWAN-CABARRUS

(D2) Website Launch: In alignment with the proposed theme and branding, a webpage will be
designed by the Department of Marketing and Communications team to host information related to
the College’s QEP. The webpage link will be prominently displayed on the Rowan-Cabarrus homepage
and be accessible via the following URLs: www.rccc.edu/gep and www.rccc.edu/forwardtogether.
The webpage will be a focal point of the marketing campaign and will be refreshed regularly
throughout the length of the initiative with relevant data and updates related to QEP implementation
and evaluation.
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(D3) Launch Events: The QEP will officially launch to the campus community in Fall 2025 at key
welcome-back events, including Convocation, various Program/Division Meetings, and the Student
Resource Fair. To ensure consistent messaging, the marketing group will prepare templated slides
and talking points for presentations and information dissemination regarding the QEP's goals and
expected outcomes. During these launch events, promotional items such as T-shirts, stickers, and
campfire mugs will be distributed as giveaways to boost awareness and generate excitement for this
new initiative. Faculty and staff call-to-actions will focus on supporting the mission, engaging with
appropriate training, and being an advocate to encourage students to take ACA-122 early and
seriously.

(D4) Email and Text Campaign: A targeted student email and text campaign will be spearheaded by
the Department of Marketing and Communications, in partnership with Student Services, beginning
in Fall 2025. Initial efforts will be focused on announcing the QEP as the newly redesigned ACA-122
course and encouraging students who have not yet registered to add ACA-122 for the fall semester.
Ongoing communication will focus on prompting students to register for the course, sharing ACA-122
student success stories, and reminding students to use what was learned in ACA-122 to stay on track
with advising, overall course selection, and transfer opportunities.
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(D5) Tabling and Pop-up Events: Throughout each fall and spring semester beginning in Year 1,
especially around key dates such as early registration, QEP/ACA-122 information will be disseminated
through tabling and pop-up events. To boost student excitement and engagement at these events,
promotional items and snacks will be provided as giveaways, and the College's mascot, Beacon, will
be present for performances.

Infrastructure

(E1) Expansion to AAS and AGE: To prepare all potential transfer students for success, Rowan-
Cabarrus plans to expand the requirement for the ACA-122 Transfer & Career Success course to all
students pursuing an Associate degree. This decision is supported by data from the Belk Center for
Community College Leadership and Research (2022) which shows an increasing number of students
transferring from Applied Science programs. As part of the college's QEP, this expansion will be
implemented using a phased-in approach. In Year 1, the college will begin by requiring ACA-122 for
programs that already have the course listed as a core or elective. In Year 2, the requirement will
expand to include students in the Business Administration, Accounting & Finance, and Criminal
Justice Technology programs, as these are among the most frequently transferred Associate in
Applied Science (AAS) degrees in North Carolina, as well as the Associate in General Education Pre-
Healthcare programs. The process for proposing and approving these curriculum changes will begin in
Fall 2025. In Years 3 and 4, the requirement will be expanded to all tracks of Information Technology,
along with other high-enrollment, low-completion programs that have yet to be determined. The
selection criteria for these future programs will prioritize those with high enrollment and low
completion rates, followed by those with high transfer rates and low completion rates, and finally,
programs with lower enroliment but strong transfer potential.

(E2) Hiring FT Faculty: To support the expansion of ACA-122 as part of the QEP, the College will hire
two new full-time faculty positions—one for North and one for South Campus; the hiring activities
will take place during the late Spring 2026 semester in preparation for Fall 2026.

(E3) Hiring PT Faculty: Any additional instructors needed to teach ACA-122 as part of the QEP—based
on enrollment growth—will be hired as adjunct faculty. Adjunct hiring typically occurs in the summer
before the fall semester, once enrollment numbers are confirmed. These instructors may also be
assigned to teach ACA-122 at campus locations other than the North and South Campuses.
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Detailed Timeline of Actions to be Implemented

QEP Activity and Implementation Detailed Timeline

Date
Year 1
Fall 2025 QEP Director conducts Student Leader training for QEP kick-off (Aug. 2025).

QEP marketing initial launch with vanity URLs and homepage feature for the
webpage; first wave of emails sent, digital signage posted, and initial
promotional items distributed (Aug. 2025).
Fall student email and text message campaign begins (Aug. 2025).
QEP informational presentations during convocation week activities by QEP
Director, Marketing and Communications Task Force members, and the QEP
Cabinet sponsor (Aug. 2025).
Initial staff training conducted by QEP Director and ACA Division Chair for
advising, student life, library, tutoring, and wellness center staff (Aug. 2025).
QEP Director/Lead Faculty and ACA Division Chair train ACA-122 pilot
instructors (Aug. 2025).
ACA-122 Instructor Kick-off Meeting/Training by QEP Director/Leading Faculty
and ACA Division Chair (Aug. 2025).
All ACA-122 sections receive a redesigned course structure and assignments
(Aug. 2025 — Dec. 2025).
Initial textbook design launched in ACA-122 sections (Aug. 2025 — Dec. 2025).
Pilot redesigned ACA-122 with specialized instructor training in nine sections,
including each modality: blended (BL), hybrid (HY), hyflex (F) and fully online
(N). (Aug. 2025 — Dec. 2025).
Informational handout/infographic sent to faculty mentors and advisors (Aug.
2025).
Tabling pop-up events with Beacon (mascot) to share promotional items (Aug.
2025 — Dec. 2025).
Propose and receive approval for changes to curriculum in Business
Administration, Accounting & Finance, Criminal Justice Technology, and AGE
Pre-Healthcare programs to include ACA-122 (Sept. 2025 — May 2026).
Implementation Team kick-off meeting (Sept. 2025).
Baseline data for Identifying Student Success Resources, Engaging with
Student Success Resources, and Mapping My Future assignments collected by
QEP Director and presented to Data & Assessment Task Force members for
evaluation (Dec. 2025).

Spring 2026 Implementation Team meeting to share task force activities and pilot results

for evaluation and feedback for changes/updates (Jan. 2026).
Refresh website content, digital signage and social content with early
engagement highlights. (Jan. 2026).

Spring student email and text message campaign begins (Jan. 2026)
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Summer
2026

Training of all full- and part-time ACA faculty for full implementation led by
QEP Director, ACA Division Chair, and various task force team members as
needed (Jan. 2026).

Drop-in sessions with advising staff to share QEP updates and encourage
registration in ACA-122 (Jan. 2026 — May 2026).

Tabling pop-up events with Beacon (mascot) to share promotional items (Jan.
2026 — May 2026).

Full implementation of redesigned ACA-122 in all (approx.) 18 sections of ACA-
122 (Jan. 2026 — May 2026).

Job posting and hiring committee activities for two FT ACA faculty for FA26
(March 2025 — May 2025).

Create Blackboard “Next Steps” course (Jan. 2026 — May 2026).

Data for Year 1 of Identifying Student Success Resources, Engaging with
Student Success Resources, and Mapping My Future assignments collected by
QEP Director and presented to Data & Assessment Task Force members for
evaluation (May 2026).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 1 to present to Data & Assessment Task Force for
evaluation and recommendations (May 2026).

Ongoing and new faculty ACA-122 training at Summer Institute begins

QEP Director and task force groups prepare QEP annual report based on data
analysis to share with the Implementation Team and QEP Cabinet Sponsor for
suggested changes to the plan (May 2026).

Implementation Team meeting to review QEP annual report (May 2026).

QEP Cabinet Sponsor presents finalized annual QEP Report to President’s
Cabinet (July 2026).

Year 2

Fall 2026

Expansion of ACA-122 to Business Administration, Accounting & Finance,
Criminal Justice Technology, and AGE Pre-Healthcare programs with a strategic
advising and registration effort (Aug. 2026).

Two FT ACA faculty hires begin (Aug. 2026).

Update visual and written materials for new and returning audiences;
distribute promotional items at student orientation and advising events (Aug.
2026).

Targeted campaign by advising to enroll AAS students in ACA-122 (Aug. 2026).
Implementation Team meeting (Aug. 2026/Sept. 2026); task force group
meetings as necessary (Aug. 2026 — Dec. 2026).

QEP updates for staff provided by QEP Director and QEP Cabinet Sponsor
during Convocation week activities (Aug. 2026).

Updated informational handout/infographic sent to faculty mentors and
advisors (Aug. 2026).
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Spring 2027

Summer
2027

Propose and receive approval for changes to curriculum in all tracks of
Information Technology and other high-enrollment, low-completion programs
(Sept. 2026 — May 2027).

Tabling pop-up events with Beacon (mascot) to share promotional items (Aug.
2026 — Dec. 2026).

Launch Blackboard “Next Steps” course with student self-enrollment (Oct.
2026 — Dec. 2026).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments collected by QEP Director and
presented to Data & Assessment Task Force members for evaluation and
adjustments to implementation to facilitate student learning (Dec. 2026).
Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data to present to Data & Assessment Task Force for evaluation
and recommendations (Dec. 2026).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Jan. 2027).
Director of Institutional Effectiveness collects and analyzes persistence and
curriculum completion data for FA25 cohort and presents to Data &
Assessment Task Force for evaluation (Feb. 2027).

Drop-in sessions with advising staff to share QEP updates and encourage
registration in ACA-122 (Jan. 2027 — May 2027).

Tabling pop-up events with Beacon (mascot) to share promotional items (Jan.
2027 —May 2027).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments for Year 2 collected by QEP
Director and presented to Data & Assessment Task Force members for
evaluation (May 2027).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 2 to present to Data & Assessment Task Force for
evaluation and recommendations (May 2027).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 2 present to Data & Assessment Task Force for
evaluation and recommendations (May 2027).

Ongoing and new-faculty training of all full- and part-time ACA faculty during
2027 Summer Institute, led by QEP Director, ACA Division Chair, and various
task force team members as needed (May 2027).

QEP Director and task force groups prepare QEP annual report based on data
analysis to share with the Implementation Team and QEP Cabinet Sponsor for
suggested changes to the plan (May 2027).

Implementation Team meeting to review QEP annual report (May 2027).

QEP Cabinet Sponsor presents finalized annual QEP Report to President’s
Cabinet (July 2027).

Hire adjunct ACA faculty as needed (July 2027).
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Year 3

Fall 2027

Spring 2028

Summer
2028

Expansion to all tracks of Information Technology and other high-enrollment,
low-completion programs with a strategic advising and registration effort (Aug.
2027).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Aug.
2027).

QEP Director manages Blackboard “Next Steps” enrollment (Aug. 2027).

QEP updates for staff provided by QEP Director and QEP Cabinet Sponsor
during Convocation week activities (Aug. 2027).

Updated informational handout/infographic sent to faculty mentors and
advisors (Aug. 2027).

Tabling pop-up events with Beacon (mascot) to share promotional items (Aug.
2027 —May 2027).

Propose and receive approval for changes to curriculum in remaining degree
programs with high enroliment and low completion rates and high transfer
rates (Sept. 2027 — May 2028).

Implementation Team Meeting (Aug. 2027/Sept. 2027); task force group
meetings as necessary (Aug. 2027 — Dec. 2027).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments collected by QEP Director and
presented to Data & Assessment Task Force members for evaluation and
adjustments to implementation (Dec. 2027).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data to present to Data & Assessment Task Force for evaluation
and recommendations (Dec. 2027).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Jan. 2028).
Director of Institutional Effectiveness collects and analyzes persistence and
curriculum completion data for FA25 and FA26 cohorts and presents to Data &
Assessment Task Force for evaluation (Feb. 2028).

Drop-in sessions with advising staff to share QEP updates and encourage
registration in ACA-122 (Jan. 2028 — May 2028).

Tabling pop-up events with Beacon (mascot) to share promotional items (Jan.
2028 — May 2028).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments for Year 3 collected by QEP
Director and presented to Data & Assessment Task Force members for
evaluation (May 2028).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 3 to present to Data & Assessment Task Force for
evaluation and recommendations (Feb. 2028).
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Ongoing and new-faculty training of all full- and part-time ACA faculty during
2028 Summer Institute, led by QEP Director, ACA Division Chair, and various
task force team members as needed (May 2028).

QEP Director and task force groups prepare QEP annual report based on data
analysis to share with the Implementation Team and QEP Cabinet Sponsor for
suggested changes to the plan (May 2028).

Implementation Team meeting to review QEP annual report (May 2028).

QEP Cabinet Sponsor presents finalized annual QEP Report to President’s
Cabinet (July 2028).

Hire adjunct ACA faculty as needed (July 2028).

Year 4

Fall 2028

Spring 2029

Expansion to remaining degree programs with high enrollment and low
completion rates and high transfer rates with strategic advising and
registration efforts (Aug. 2028).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Aug.
2028).

QEP Director manages Blackboard “Next Steps” enrollment (Aug. 2028).

QEP updates for staff provided by QEP Director and QEP Cabinet Sponsor
during Convocation week activities (Aug. 2028).

Updated informational handout/infographic sent to faculty mentors and
advisors (Aug. 2028).

Tabling pop-up events with Beacon (mascot) to share promotional items (Aug.
2028 — Dec. 2028).

Implementation Team Meeting (Aug. 2028/Sept. 2028); task force group
meetings as necessary (Aug. 2028 — Dec. 2028).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments collected by QEP Director and
presented to Data & Assessment Task Force members for evaluation and
adjustments to implementation (Dec. 2028).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data to present to Data & Assessment Task Force for evaluation
and recommendations (Dec. 2028).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Jan. 2029).
Director of Institutional Effectiveness collects and analyzes persistence and
curriculum completion data for FA25, FA26, and FA27 cohorts and presents to
Data & Assessment Task Force for evaluation (Feb. 2029).

Drop-in sessions with advising staff to share QEP updates and encourage
registration in ACA-122 (Jan. 2029 — May 2029).

Tabling pop-up events with Beacon (mascot) to share promotional items (Jan.
2029 — May 2029).
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Summer
2029

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments for Year 4 collected by QEP
Director and presented to Data & Assessment Task Force members for
evaluation (May 2029).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 4 to present to Data & Assessment Task Force for
evaluation and recommendations (May 2029).

Ongoing and new-faculty training of all full- and part-time ACA faculty during
2029 Summer Institute, led by QEP Director, ACA Division Chair, and various
task force team members as needed (May 2029).

QEP Director and task force groups prepare QEP annual report based on data
analysis to share with the Implementation Team and QEP Cabinet Sponsor for
suggested changes to the plan (May 2029).

Implementation Team meeting to review QEP annual report (May 2029).

QEP Cabinet Sponsor presents finalized annual QEP Report to President’s
Cabinet (July 2029).

Hire adjunct ACA faculty as needed (July 2029).

Year 5

Fall 2029

Spring 2030

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Aug.
2029).

QEP Director manages Blackboard “Next Steps” enrollment (Aug. 2029).

QEP updates for staff provided by QEP Director and QEP Cabinet Sponsor
during Convocation week activities (Aug. 2029).

Informational handout/infographic sent to faculty mentors and advisors (Aug.
2029).

Tabling pop-up events with Beacon (mascot) to share promotional items (Aug.
2029 — Dec. 2029).

Implementation Team meeting (Aug. 2029/Sept. 2029); task force group
meetings as necessary (Aug. 2029 — Dec. 2029).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments collected by QEP Director and
presented to Data & Assessment Task Force members for evaluation and
adjustments to implementation (Dec. 2029).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data to present to Data & Assessment Task Force for evaluation
and recommendations (Dec. 2029).

Refresh marketing and communications content with semester-specific
information; rotate inventory signage and replace items as needed (Jan. 2030).
Director of Institutional Effectiveness collects and analyzes persistence and
curriculum completion data for FA25, FA26, FA27, and FA28 cohorts and
presents to Data & Assessment Task Force for evaluation (Feb. 2030).
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Summer
2030

Drop-in sessions with advising staff to share QEP updates and encourage
registration in ACA-122 (Jan. 2030 — May 2030).

Tabling pop-up events with Beacon (mascot) to share promotional items (Jan.
2030 — May 2030).

Data for Identifying Student Success Resources, Engaging with Student Success
Resources, and Mapping My Future assignments for Year 5 collected by QEP
Director and presented to Data & Assessment Task Force members for
evaluation (May 2030).

Director of Institutional Effectiveness collects and analyzes Student Success
Factors Survey data for Year 5 to present to Data & Assessment Task Force for
evaluation and recommendations (May 2030).

Ongoing and new-faculty training of all full- and part-time ACA faculty during
2030 Summer Institute, led by QEP Director, ACA Division Chair, and various
task force team members as needed (May 2030).

QEP Director and task force groups prepare QEP annual report based on data
analysis to share with the Implementation Team and QEP Cabinet Sponsor
(May 2030).

Implementation Team meeting to review QEP annual report (May 2030).

QEP Cabinet Sponsor presents finalized annual QEP Report to President’s
Cabinet (July 2030).

Wrap-up
2030

Director of Institutional Effectiveness finalizes persistence and completion
data for presentation and review in preparation for the QEP 5-Year Impact
Report.

QEP Director and task force groups prepare data and information for QEP 5-
Year Impact Report based on data analysis to share with the Implementation
Team and QEP Cabinet Sponsor for suggested changes.

QEP Cabinet Sponsor presents finalized QEP 5-Year Impact Report to
President’s Cabinet.

Submit QEP 5-Year Impact Report to SACSCOC
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Chapter VII. Data & Assessment Plan

A comprehensive evaluation and assessment plan is essential to gauge the effectiveness and overall
impact of the Forward Together QEP. The assessment framework outlined in this section will serve as a
guidance and tracking tool for decision-making throughout the five-year implementation process. Clearly
defined, measurable outcomes will provide tangible evidence of progress toward achieving the QEP’s
goals. The QEP Director, the Institutional Effectiveness (IE) Director, and the Data & Assessment Task
Force will lead this effort, ensuring assessment findings inform implementation and necessary
adaptations. Our evaluation will employ multiple measures, structured around three key components:
assessing student learning outcomes, assessing student success outcomes and evaluating implementation
fidelity.

The College’s QEP overall assessment plan is modeled after the American Physical Society’s EP3 Guide
(2024), “How to Assess Student Learning at the Program Level,” which outlines a cycle of program-level
assessment of student learning, beginning with defining goals and outcomes, developing a plan for
evaluating how students are meeting those outcomes, and using the assessment results to improve the
program as the final, critical step.

For a more detailed discussion of the first step in our process, defining student learning outcomes, please
refer to Chapter V. Student Outcomes; topics covered are the identification of student learning and
success outcomes and overall alignment with institutional goals.

Student Outcomes Assessment and Evaluation Plan

To effectively evaluate the impact of the QEP on student success, our assessment plan integrates both
formative and summative assessments embedded within the redesigned ACA-122 course, allowing for
continuous improvement and analyses of the key success outcomes of persistence and completion.

Recognizing ACA-122 as the primary vehicle for the QEP, the plan also includes an examination of the
correlation between student participation and performance in this course to determine its influence on
these key outcomes. In the short term, the College will measure fall-to-fall persistence of students taking
the ACA-122 course compared to those students who do not take the course. Ultimately, Completion
rates of the expected timeframe and fall-to-fall persistence will be critical endpoints, analyzed in relation
to student engagement in the redesigned ACA-122 course.

A detailed breakdown of the six “Pathway” modules referenced in the table below can be found in Ch. IV.
Literature Review and Best Practices.

QEP GOAL 1: Promote Institutional Awareness and College Navigation

Aligning with BELONG (5.1, 5.2, 5.3), this goal focuses on ensuring that students gain a comprehensive
understanding of college policies, procedures, and classroom expectations, enabling them to effectively
navigate their academic journey.

Student Learning Outcome
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SLO 1: Gain knowledge of essential college policies and expectations, including academic integrity,
course prerequisites, graduation requirements, and maintaining satisfactory academic progress for
financial aid eligibility and academic standing, to assist students in navigating their academic journey.
(Pathway to Understand)

Target & Assessment

1.1 Students taking ACA-122 will demonstrate a statistically significant increase in self-reported
familiarity with essential college policies from pre- to post-survey in responses that indicate moderate
familiarity (know it a fair amount) or extreme familiarity (know it well) with the subject/topic.

Students will complete both a pre-survey (formative) and a post-survey (summative) that assesses their
knowledge of essential college policies and resources, including academic integrity/plagiarism, pre-
requisites, graduation requirements, and maintaining satisfactory academic progress for financial aid
eligibility and academic standing (see Appendix | Student Success Factors Survey). The survey tool will be
designed by the Department of Institutional Effectiveness and Research (IE) in collaboration with the QEP
Director and Division Chair of English and ACA. It will be administered during the first and last week of the
course by ACA-122 faculty who will explain to students the purpose and guidelines for completing the
survey. Pre-survey results will be compiled by the IE Director and staff and shared with the QEP Director
and relevant ACA faculty to help guide instruction throughout the course. The post-survey results will also
be compiled and analyzed by the IE Director and staff and presented to the Data & Assessment Task
Force for QEP evaluation once per year in the spring semester (excepting Year 1, when pilot results will be
collected and analyzed at the end of the fall semester).

A baseline of familiarity scores from the pre-survey will be established during the pilot semester by the
Data & Assessment Task Force. This baseline will be utilized to evaluate subsequent semesters' familiarity
scores. A target goal of 90% of all students will rate themselves as being moderately (know it a fair
amount) or extremely familiar (know it well) with each of the essential college policies by the end of the
course (post-survey).

QEP GOAL 2: Strengthen Student Engagement and Success

Aligning with ENGAGE (2.3, 2.4) and BELONG (5.1, 5.2, 5.3), this goal focuses on providing all
students—both in-person and online—support through holistic engagement and success resources.
Student Learning Outcome

SLO 2: Identify and utilize key college support services, including the library, tutoring, wellness center,
student life, and career and/or transfer services to support academic and professional growth.
(Pathway to Learn; Pathway to Belong)

Targets & Assessments

2.1 Students taking ACA-122 will earn at least a 70% on the /dentifying Student Success Resources
assessment, where students must match sample scenarios with the appropriate College resource.
2.2 At least 70% of students taking ACA-122 will demonstrate utilization of two college support
resources on the Engaging with Student Success Resources assessment as documented by library and
tutoring records, communication receipts, in-person meetings, etc., for assistance in meeting their
academic and/or professional goals.
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The purpose of student learning outcome 2 is to introduce and encourage students to utilize the support
resources available to them as Rowan-Cabarrus students. Research has confirmed that engagement with
support resources, such as libraries, tutoring, and health and wellness centers, both enhances the student
experience and leads to higher rates of retention and completion (Hatch-Tocaimaza et al., 2019; Holton,
2022; Karp & Bork, 2014; O’Gara et al., 2008; Schneider, 2022). Two assignment assessments will be used
to evaluate this student learning outcome.

1. The /ldentifying Student Success Resources assignment measures student knowledge of each
college resource as gauged by the student successfully matching a sample student scenario with
the appropriate resource (see Appendix J Identifying Student Success Resources Assignment). A
target score of 70% has been set for this assessment, based on general education course goals
that 70% of students will pass their assignments with a 70% or better. ACA-122 Faculty will be
directly responsible for assigning /dentifying Student Success Resources and posting the grades in
Blackboard; the QEP Director will collect the grades, analyze the information and present findings
to the Data & Assessment Task Force once per semester.

2. The Engaging with Student Success Resources assignment in Blackboard requires students to
upload documentation of having utilized two of the College’s academic and support services,
including Tutoring Services, Library, Career Services, Transfer Success Center, Student Life and
the Wellness Center (see Appendix K Engaging with Student Success Resources Assignment). A
target goal of 70% of students will complete the assignment by providing documentation for two
or more services utilized.

e Tutoring Center: Accepted proof of attending a tutoring session will include the following
options: completed “Notification of Tutoring” form (electronic or scanned paper copy);
Tutor.com transcript.

e Library: Accepted proof: confirmation of workshop attendance, email communication
with a librarian, screenshot of conversation over the library’s chat box, etc.

e Career Services: Accepted proof: confirmation email of meeting with a career counselor
or work-based learning coordinator, picture of event sign-in sheet or screenshot of virtual
attendance.

o Wellness Center: Accepted proof: confirmation of Student Assistance Program (SAP)
workshop completion, email verification of initial consultation (with appropriate privacy
considerations) with SAP counselors or Wellness Center staff.

e Student Life: Accepted proof: signature of event organizer or staff member on “Event
Verification Form”; photo of sign-in sheet with student name

ACA-122 Faculty will be directly responsible for assigning Engaging with Student Success
Resources and recording the grades in Blackboard; the QEP Director will collect the data, analyze
the information and present findings to the Data & Assessment Task Force once per semester.

QEP GOAL 3: Enhance Career and Academic Preparedness

Aligning with LEARN (1.1) and ENGAGE (2.3, 2.4), this goal focuses on equipping students with the
knowledge and skills necessary to facilitate their career readiness and drive their academic progression.
Student Learning Outcome

SLO 3: Research and apply industry-related knowledge—including career outlooks and salary
expectations specific to North Carolina—to inform academic and career planning. (Pathway to Your
Future)
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Target & Assessment

3.1 Students taking ACA-122 will research and prepare a career exploration (responsibilities, salary,
outlook, etc.) and academic and career plan titled Mapping My Futurethat incorporates relevant job-
and degree-specific knowledge.

Mapping My Future project (see Appendix L Mapping My Future Assignment & Rubric) is a culminating
assignment where students will research a chosen career and provide an overview of a job description
and typical daily tasks. Students will investigate the career outlook and salary expectations utilizing
credible sources. Students will connect the career to a relevant program of study at Rowan Cabarrus and
outline the program's requirements for graduation. Students planning to transfer to a four-year
institution will investigate potential transfer options to four-year institutions using the transfer and
planning guide. Finally, students will reflect on their personal interest in the chosen career and identify
actionable steps to further explore and gain experience in the area as a first-year student. This research
and planning process is designed to equip students with the necessary knowledge to make informed
decisions about their academic and professional future. This outcome is based on findings by Hatch-
Tocaimaza et al. (2021), among others, that students with a well-developed college and career plan
ultimately graduate at higher rates than students who do not create such a timeline.

The Mapping My Future project will be evaluated using a 4-point rubric. Faculty will assess the project’s
research quality, comprehensiveness, connection to a Rowan-Cabarrus program, North Carolina outlook
data, and personal reflection. Faculty will assign a score for each criterion based on the rubric's
descriptors. A target score of 70% (14/20 rubric points) has been set for this assessment, based on
general education course goals that 70% of students will pass their assignments with a 70% or better.
Faculty will be trained in the use of the rubric to ensure consistent and fair evaluation across all ACA-122
sections.

The QEP Director will be responsible for collecting rubric data for all sections of ACA-122 once per
semester and sharing findings with the Data & Assessment Task Force for QEP evaluation.

QEP GOAL 4: Persistence

This goal focuses on increasing the percentage of first-time entering, credential-seeking students
enrolled in the fall semester who continue their enrollment in the subsequent fall term or complete a
credential prior to the subsequent fall term.

Student Success Outcome

SSO4: To increase the percentage of fall first-time entering, credential-seeking students who enroll
during or complete a credential prior to the subsequent fall term [fall-to-fall persistence]

Targets & Measures

4.1 70% of first-time entering, credential-seeking students enrolling in the fall semester will reenroll or
graduate prior to the next fall semester.

The purpose of student outcome 4 is to directly measure persistence as an institutional outcome
reflective of student success. To do so, persistence will be measured using the method employed by the
NCCCS State Performance Measures for First-Year Progression, which defines persistence as the number
of students completing an award (Associate’s degree, diploma, or certificate) during the previous
academic year or who re-enroll in college-level courses during the fall of the second year, based on a
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cohort of students entering Rowan-Cabarrus for the first time in the fall semester (or summer before fall).
This measure includes dual-enrolled high school students but excludes students with previous college
experience (transfers-in) and special credit (exclusively auditing) students.

Table VII.1 shows the persistence rates, as defined by NCCCS, for the last three cohorts of students who
have reached the 200% of time to expected degree completion milestone.

Table Vil.1 Rowan-Cabarrus Persistence Rates for ACA-122 Students (Tracking 3 Cohorts)

Fall 2019 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period Cohort Earned Still Total % Per- Cohort Earned Still Total % Per-
Size Award Enrolled Persisted sistence Size Award Enrolled Persisted sistence
Fall 97 3 75 78 80% 2,409 84 1,347 1,431 59%
2020

Fall 2020 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period Cohort Earned Nl Total % Per- Cohort Earned Still Total % Per-
Size Award Enrolled Persisted sistence Size Award Enrolled Persisted sistence
Fall 106 1 88 89 84% 2,011 58 1,107 1,165 58%
2021

Fall 2021 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period Cohort Earned Nl Total % Per- Cohort Earned Nl Total % Per-
Size Award Enrolled Persisted sistence Size Award Enrolled Persisted sistence
Fall 106 0 77 77 73% 1,818 64 1,046 1,110 61%
2022

All groups of students completing ACA-122, as defined as passing the course with a grade of A, B, C, or D,
have much higher persistence rates compared to the non-ACA-122 group after one year of college.
Students completing ACA-122 during their first semester had an average persistence rate of 79%, twenty
points higher than the 59% average for the comparison group. These results illustrate the potential for
increased enroliment in the revised ACA-122 course to significantly improve persistence rates for the
college, and especially as the revised course is expanded to include students in Associated in Applied
Science (AAS) and Associate in General Education (AGE) programs. Due to the impact of expanding
enrollment in ACA across all degree programs at the College and the learning initiatives implemented, the
target (threshold) is to obtain an annual percentage rate of 70% or greater, which is higher than the
60.3% three-year average for all students.

GOAL 5: Completion
This goal focuses on increasing curriculum completion rates of students within the expected time frame.
Student Success Outcome
SSO5: To increase the percentage of first-time fall credential-seeking students who, by the fourth
academic year (200%), have either:

e Graduated with a credential (certificate, diploma, or degree).

e Transferred to another institution.

e Are still enrolled with at least 42 successfully completed non-developmental hours.
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Targets & Measures

5.1 65% or higher of all students completing ACA-122 will earn a credential (Associate’s degree,
diploma, or certificate), transfer to another college or university, or maintain enrollment with 42 or
more credit hours complete at the end of the fourth summer following their first enrollment, or 200%
of the normal expected time to complete a degree.

The goal of the Forward Together QEP is to increase the completion rates of students. Completion rates
build upon the previous goals as students must successfully complete courses and maintain enrollment to
meet the requirements to graduate. To measure completion, the college will use the method employed
by the NCCCS State Performance Measures, which defines completion based on the number of students
earning a credential (Associate’s degree, diploma, or certificate), transferring to another college or
university, or maintaining enrollment with 42 or more credit hours complete at the end of the fourth
summer following their first enroliment, or 200% of the normal expected time to complete a degree. The
denominator for this measure is the same first-time entering, degree-seeking cohort identified in SSO4.

Table I1.2 provides curriculum completion rates of three cohorts of first-time to Rowan-Cabarrus students
who entered in Fall 2019, Fall 2020, and Fall 2021. The tables compare students who completed the ACA-
122 course in their first semester with those who didn’t, tracking their progress over four academic years.
Columns show students who earned an award, transferred to another institution, and remain enrolled
with 42+ credit hours each of the reporting periods leading up to the 4™ year (200%).

Table ViI.2 Rowan-Cabarrus Curriculum Completion (Tracking 3 Cohorts)

Fall 2019 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period Cohort Earned Transfer Enroll Total % Cohort Earned Transfer Enroll Total

Size Award 42+ Comp  Comp Size Award 42+ Comp

Credits Credits

1st 3 5 2 10 10% 84 371 4 459 19%
Year
2 14 15 15 44 45% 195 661 57 913 38%
Year
100 97 2,409
BlC 29 15 11 55 57% 278 775 117 1,170 49%
Year
150%
Al 36 19 3 58 60% 470 816 73 1,359 | 56%
Year
200%

Fall 2020 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period | Cohort Earned Transfer Enroll Total % Cohort Earned Transfer Enroll Total

Size Award 42+ Comp | Comp Size Award 42+ Comp
Credits Credits
s 1 2 0 3 3% 58 239 1 298 15%
Year
pad 13 10 15 38 36% 137 460 41 638 32%
Year
100%
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106 26 20 10 56 53% | 2,011 212 731 126 1,069 | 53%

37 23 1 61 58% 383 767 40 1,190 | 59%

Fall 2021 First-Time Entering Cohort

Completed ACA-122 First Semester Did Not Complete ACA-122 First Semester
Period | Cohort Earned Transfer Enroll Total Cohort Earned Transfer Enroll Total

Size Award 42+ Comp Size Award 42+ Comp
Credits Credits

st 0 3 0 3 3% 64 88 0 152 8%
Year
2 21 11 11 43 41% 153 326 37 516 28%
Year
100% SV 1,818
B 34 18 4 56 53% 226 630 136 992 55%
Year
150%
4th 38 25 3 66 62% 421 670 25 1,116 | 61%
Year
200%

Table VII.2 details the progress towards the 200% completion measure for the three most recent cohorts
that have reached that milestone. As aforementioned, each cohort is assigned to two groups based on
their ACA-122 completion status (passing the course with a grade A, B, C, or D) by the end of their first fall
semester.

While the final 200% completion rate is largely similar among the two comparison groups, a higher
proportion of the ACA-122 completing students earn an award compared to the non-ACA-122 cohort,
which sees a large share of students transfer to another college or university. While college transfer is a
legitimate outcome for the current ACA-122 students, the large proportion of ACA-122 students who
earn a degree, diploma, or certificate illustrates the potential for the Forward Together QEP to support
degree completion, especially as the course is expanded towards students in AAS programs, which have
less emphasis on transfer. In addition, a comparison of ACA-122 completers to non-completers indicates
that completers have returned at a higher rate than non-completers, especially during the second and
fourth years. ACA completers tend to remain enrolled or graduate at a higher rate than non-completers.
On average, ACA-122 completers have an overall Curriculum Completion rate of 60%, which is 2 points
higher than non-completers. Due to the impact of expanding enrollment in ACA and the learning
initiatives implemented, the target (threshold) is to increase this rate to an annual rate of 65% or higher.
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Student Outcomes Assessment Plan Chart

QEP GOAL 1: Promote Institutional Awareness and College Navigation

SLO 1: Gain knowledge of essential college policies and expectations, including academic integrity,
course prerequisites, graduation requirements, and maintaining satisfactory academic progress for
financial aid eligibility and academic standing to assist students in navigating their academic journey.

Assessment/ Formative/ Baseline | Target Timeframe | Responsible
Measurement Summative Party/Parties
ACA-122 Student Formative Fall 2025 | N/A Once per Institutional
Success Factor (Pre-) semester Effectiveness;
Survey (first week) | ACA-122

Fall 2025 Faculty
ACA-122 Student Summative 90% Once per
Success Factor (Post-) familiarity | semester
Survey (last week)

QEP GOAL 2: Strengthen Student Engagement and Success
SLO 2: Identify and utilize key college support services, including the library, tutoring, wellness center,
student life, and career and/or transfer services to support academic and professional growth

Assessment/ Formative/ Baseline | Target Timeframe | Responsible
Measurement Summative Party/Parties
Identifying Student Formative Fall 2025 | 70% Once per ACA-122
Success Resources comp. semester Faculty; QEP
Director
Fall 2025
Engaging with Student | Summative 70% Once per ACA-122
Success Resources score semester Faculty; QEP
Director

QEP GOAL 3: Enhance Career and Academic Preparedness

SLO 3: Research and apply industry-related knowledge—including career outlooks and salary
expectations specific to North Carolina—to inform academic and career planning.

Assessment/ Formative/ Baseline | Target Timeframe | Responsible

Measurement Summative Party/Parties

Mapping My Future Summative Fall 2025 | 70% Once per ACA-122
(14/20 semester Faculty; QEP
rubric Director
points)

QEP GOAL 4: PERSISTENCE

SS04: To increase the percentage of first-time fall credential-seeking students who enroll during the
subsequent fall term, or completed a credential prior to the subsequent fall term.

Assessment/ Baseline Target Timeframe | Responsible
Measurement Party/Parties
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Next Fall-Term Persistence Rate 60.3% (last 3-cohor | 70% Annually Institutional
average) during the Effectiveness;
spring QEP Director
semester
QEP Goa OMP 0

SSO 5:To increase the percentage of first-time fall credential-seeking students who, by the fourth
academic year (200%), have either:

e Graduated with a credential (certificate, diploma, or degree).

e Transferred to another institution.

e Are still enrolled with at least 42 successfully completed non-developmental hours.

Assessment/ Baseline Target Timeframe | Responsible
Measurement Party/Parties
Curriculum Completion Rate 60% (last 3-cohort 65% Annually Institutional
average) during the Effectiveness;
spring QEP Director
semester

Evaluation of Implementation Plan

The evaluation of the implementation of the QEP will consist of methods to ensure that the redesigned
course is modified when assessment information indicates the need and provide professional
development for faculty teaching the course and for support personnel delivering the student support
services. The Chief Academic Officer will serve as the executive sponsor, with the project sponsor being
the QEP Director. The QEP Implementation Team will be responsible for managing time, budget, and
deliverables.

To effectively evaluate the implementation of the QEP, the following key areas will be continuously
monitored and assessed:

o Tracking Early (first semester) ACA-122 Enrollment: IE will track the percentage of new students
enrolling in ACA-122 during their first semester at Rowan-Cabarrus. This data will help the
Implementation Team understand if the redesigned course is being integrated into students'
early academic journeys as intended. This information will also provide valuable feedback
concerning the expansion of the course to permit Associate of Applied Science students the
opportunity to enroll in the course.

e (Gathering Faculty Feedback on Course Redesign: The QEP Director will systematically administer
the ACA-122 Faculty Feedback Survey to collect feedback from faculty teaching the redesigned
ACA-122 course. The survey focuses on the course's effectiveness, content, and the newly
integrated strategies (see Appendix M ACA-122 Faculty Feedback Survey). Additionally, faculty
focus groups with pilot instructors will be organized monthly during the pilot period in Fall 2025
and once per semester during Years 1-2 at the end-of-year departmental meeting each spring
semester to capture more in-depth qualitative information and identify areas of improvement in
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the QEP's execution. The focus groups will be led by the QEP Director who will report findings to
the QEP Implementation Team once per semester for adjustments to the redesigned ACA-122
course, if needed.

e Engaging Staff for QEP Insights: To ensure a holistic perspective, a staff focus group will be
convened once per fall and spring semester during Years 1-2 to gather their insights on the QEP's
design and implementation. Staff members will be specifically encouraged to observe and
provide feedback on their engagement with ACA-122 students, offering valuable perspectives on
student support and navigation. The focus groups will be led by the QEP Director who will report
findings to the QEP Implementation Team once per semester for adjustments to the QEP and
implementation plan, if needed. A sample outline of discussion topics is provided below:

=  Whatis the general awareness of the QEP among students and staff?

=  How effectively was the QEP rollout communicated to the college community?

=  What are staff’s initial observations of how ACA-122 students are utilizing college
resources (advising, tutoring, library, wellness center, etc.)?

= Are students asking different types of questions or showing more awareness of
support services?

= What immediate challenges have staff noticed students facing with navigating
the college?

=  What support or information would you need to better assist ACA-122 students?

=  From your viewpoint, how has the redesigned ACA-122 course influenced
student academic performance and confidence?

= Are students demonstrating a stronger understanding of college policies and
expectations?

= |sthe QEP fostering a more cohesive, campus-wide approach to student success?

e Analyzing Student Course Evaluations: Student feedback is paramount. The QEP Director and the
Data and Assessment Task Force will diligently collect and analyze student evaluation surveys
from all pilot sections and all subsequently implemented ACA-122 sections once per semester
(see Appendix H Student Evaluation of Instruction Survey Questions). Student reflections on
strengths and weaknesses of the course assignments and course content will be the focus of the
evaluation. This analysis will look to identify trends in what aspects of the redesigned course are
working well and what areas require further adjustment or refinement to optimize the student
experience and learning outcomes.

These comprehensive evaluation methods will provide ongoing data to inform necessary adjustments and
ensure the QEP effectively meets its goals for student success.
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Data and Assessment Plan Detailed Timeline

YEAR ONE: 2025-2026

Responsible Party/Parties

Collect and analyze baseline data from Student Success
Factor Pre-Survey to share with ACA-122 instructors

Dept. of IE; QEP Director

Fall 2025
Collect baseline data from Identifying and Engaging with QEP Director
Student Success Resources Assignments
Collect and analyze baseline data from Mapping My Future QEP Director
Project
Collect and analyze baseline data from Student Success Dept. of IE; QEP Director
Factor Post-Survey
Collect responses from the ACA-122 Faculty Survey from QEP Director
pilot instructors
Hold monthly pilot faculty focus group meetings QEP Director
Conduct a staff focus group meeting QEP Director
Data and Assessment Task Force meets to review all baseline | |IE Director; QEP Director
data and faculty/staff feedback from pilot
Data and Assessment Task Force presents findings to Data & Assessment Task
Implementation Team for discussion of potential Force
changes/adjustments to QEP
Adjust the ACA-122 course design and assessment plan Course Design Task Force
. based on pilot results
Spring Collect and review ACA-122 (first semester) enrollment IE Director; QEP Director
2026 numbers
Collects and reviews Student Evaluation Surveys from FA25 QEP Director
Collect and analyze data from Student Success Factor Pre- Dept. of IE; QEP Director
Survey to share with ACA-122 instructors
Collect data from all ACA-122 QEP assessments (ldentifying QEP Director
and Engaging with Student Resources Assignments; Mapping
My Future Project) from FA25
Collect and analyze responses from ACA-122 Faculty Survey | QEP Director
from all instructors
Hold an all ACA-122 faculty focus group meeting during QEP Director
departmental meeting
Conduct a staff focus group meeting QEP Director
Collect data from all ACA-122 assessment data (ldentifying QEP Director
Summer and Engaging with Student Resources Assignments; Mapping
2026 My Future Project) from SP26 for evaluation and

adjustments to implementation

Collects and reviews Student Evaluation Surveys from SP26

QEP Director

Data and Assessment Task Force meets to review all data
and faculty/staff feedback

IE Director; QEP Director
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Data and Assessment Task Force presents findings to
Implementation Team for discussion of potential
changes/adjustments to QEP

Data & Assessment Task
Force

Adjust the ACA-122 course design based on Year 1 results

Course Design Task Force

Adjust the QEP implementation plan based on Year 1 results

QEP Director;
Implementation Team

Perform a budget analysis and review for Year 1

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

QEP Cabinet Sponsor

YEAR TWO: 2026-2027

Dept. of IE; QEP Director

adjustments to implementation

Fall 2026 Collect data from all ACA-122 QEP assessments (ldentifying QEP Director
and Engaging with Student Resources Assignments; Mapping
My Future Project) to share with Data & Assessment Task
Force
Collect and analyze responses from ACA-122 Faculty Survey | QEP Director
from all instructors
Conduct a staff focus group meeting QEP Director
Collects and reviews Student Evaluation Surveys from FA26 QEP Director
Spring IE collects FA25 to FA26 persistence rates, FA25 Cohort IE Director
2027 Curriculum Completion, and ACA first-semester enrollment
for task force analysis
Collect and analyze data from Student Success Factor Pre- Dept. of IE; QEP Director
Survey to share with ACA-122 instructors
Collect and analyze responses from ACA-122 Faculty Survey | QEP Director
from all instructors
Hold an all ACA-122 faculty focus group meeting during QEP Director
departmental meeting
Conduct a staff focus group meeting QEP Director
Collect data from all ACA-122 assessment data (Identifying QEP Director
Summer and Engaging with Student Resources Assignments; Mapping
2027 My Future Project) from SP27 for evaluation and

Collects and reviews Student Evaluation Surveys from SP27

QEP Director

Data and Assessment Task Force meets to review all data
and faculty/staff feedback

Director of IE; QEP
Director

Data and Assessment Task Force presents findings to
Implementation Team for discussion of potential
changes/adjustments to QEP

Data & Assessment Task
Force

Adjust the ACA-122 course design based on Year 2 results

Course Design Task Force
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Adjust the QEP implementation plan based on Year 2 results

Implementation Team

Perform a budget analysis and review for Year 2

QEP Cabinet Sponsor

YEAR THREE: 2027-2028

Fall 2027

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

Dept. of IE; QEP Director

Collect data from all ACA-122 QEP assessments (ldentifying
and Engaging with Student Resources Assignments; Mapping
My Future Project) to share with Data & Assessment Task
Force

QEP Director

Spring
2028

IE collects FA26 to FA27 persistence rates, FA25 and FA26
Cohort Curriculum Completion, and ACA first-semester
enrollment for task force analysis

Director of IE

Collects and reviews Student Evaluation Surveys from FA27

QEP Director

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

Dept. of IE; QEP Director

Summer
2028

Fall 2028

Collect data from all ACA-122 QEP assessments (ldentifying
and Engaging with Student Resources Assignments; Mapping
My Future Project)

QEP Director

Collects and reviews Student Evaluation Surveys from SP28

QEP Director

Data and Assessment Task Force meets to review all data
and faculty/staff feedback

Director of IE; QEP
Director

Data and Assessment Task Force presents findings to
Implementation Team for discussion of potential
changes/adjustments to QEP

Data & Assessment Task
Force

Adjust the ACA-122 course design and assessment plan
based on Year 3 results

Course Design Task Force

Adjust the QEP implementation plan based on Year 3 results

Implementation Team

Perform a budget analysis and review for Year 3

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

QEP Cabinet Sponsor

YEAR FOUR: 2028-2029

Dept. of IE; QEP Director

Collect data from all ACA-122 QEP assessments (ldentifying
and Engaging with Student Resources Assignments; Mapping
My Future Project) to share with Data & Assessment Task
Force.

QEP Director

Spring
2029

IE collects FA27 to FA28 persistence rates and FA25, FA26;
FA27 Cohort Curriculum Completion; and ACA first-semester
enrollment for task force analysis

Director of IE

Collects and reviews Student Evaluation Surveys from FA28

QEP Director

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

Dept. of IE; QEP Director
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Summer
2029

Collect data from all ACA-122 QEP assessments (ldentifying
and Engaging with Student Resources Assignments; Mapping
My Future Project)

QEP Director

Collects and reviews Student Evaluation Surveys from SP29

QEP Director

Data and Assessment Task Force meets to review all data
and faculty/staff feedback

Director of IE; QEP
Director

Data and Assessment Task Force presents findings to
Implementation Team for discussion of potential
changes/adjustments to QEP

Data & Assessment Task
Force

Adjust the ACA-122 course design based on Year 4 results

Course Design Task Force

Adjust the QEP implementation plan based on Year 4 results

Implementation Team

Perform a budget analysis and review for Year 4

QEP Cabinet Sponsor

YEAR FIVE: 2029-2030

Collect and analyze data from Student Success Factor Pre-
Survey to share with ACA-122 instructors

Dept. of IE; QEP Director

Fall 2029 Collect data from all ACA-122 QEP assessments (ldentifying QEP Director
and Engaging with Student Resources Assignments; Mapping
My Future Project) to share with Data & Assessment Task
Force
IE collects FA28 to FA29 persistence rates; FA25, FA26, Director of IE

_ FA27, and FA28 Cohort Curriculum Completion, and ACA

Spring first-semester enrollment for task force analysis

2030 Collects and reviews Student Evaluation Surveys from FA29 QEP Director
Collect and analyze data from Student Success Factor Pre- Dept. of IE; QEP Director
Survey to share with ACA-122 instructors
Collect data from all ACA-122 QEP assessments (ldentifying QEP Director
and Engaging with Student Resources Assignments; Mapping
My Future Project)
Collects and reviews Student Evaluation Surveys from SP30 QEP Director
Hold an all ACA-122 faculty focus group meeting for final QEP Director
feedback/comments to include in five-year report
Data and Assessment Task Force meets to review all data Data & Assessment Task
and faculty/staff feedback Force

igr;omer Data and Assessment Task Force presents findings to Implementation Team

Implementation Team for inclusion in the five-year report

Compile final data and prepare the five-year report

Dept. of IE; QEP Director

Perform a budget analysis and review for Year 5 and final
budget report

QEP Cabinet Sponsor
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Chapter VIII. Institutional Resources

A Quality Enhancement Plan (QEP) stands as a key initiative for institutions serious about bolstering
student learning outcomes and institutional quality. This chapter details a comprehensive five-year
budgetary and institutional resources proposal for a QEP focused on improving student retention and
completion through a redesign of the College’s first-year experience course, ACA-122, and the strategic
financial framework for successful implementation.

Organizational Structure

Rowan-Cabarrus Community College has committed institutional resources in the form of highly-qualified
leaders and individuals with oversight roles to ensure the success of Navigate Forward. The following
graphic depicts the relationships among various organizational components responsible for the
implementation and oversight of the QEP.

COLLEGE PRESIDENT

VICE PRESIDENT,
ACADEMIC PROGRAMS

ASSOCIATE VICE
PRESIDENT, ACADEMIC
SUPPORT, SACSCOC
LIAISON

ASSOCIATE VICE
PRESIDENT, ACADEMIC
PROGRAMS

QEP DIRECTOR

IMPLEMENTATION

COMMITTEE ACA FACULTY

COURSE DESIGN TASK
FORCE

MARKETING TASK FORCE

DATA & ASSESSMENT
TASK FORCE
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Roles & Responsibilities

The following summary outlines the proposed roles of the positions and teams responsible for various
tasks associated with the QEP.

COLLEGE PRESIDENT
The College President supports the overall vision and progress of Forward Together.
VICE PRESIDENT, ACADEMIC PROGRAMS

The Vice President of Academic Programs serves as the Cabinet sponsor for the QEP and is the point of
connection between the QEP and the Cabinet leadership team. The Vice President oversees the QEP
Director and offers feedback and guidance throughout the QEP development and implementation
process.

ASSOCIATE VICE PRESIDENT, ACADEMIC PROGRAMS

The Associate Vice President of Academic Programs serves in an advisory capacity for the QEP. As the
former QEP Director with extensive experience leading the College’s previous QEP, this individual
provides guidance and direction for the QEP, including taking a lead in budgetary discussions.

ASSOCIATE VICE PRESIDENT, ACADEMIC SUPPORT, SACSCOC LIAISON

The Associate Vice President of Academic Support is the College’s SACSCOC Liaison. This individual works
with the QEP Director to ensure timely review and submission of the QEP proposal and related
documentation.

QEP DIRECTOR

The QEP Director is the primary point of contact for the QEP. In this role, the QEP Director reports directly
to the Vice President of Academic Programs and assumes the responsibilities of managing, implementing,
and monitoring the QEP. In addition, the QEP Director also serves in the role of Lead Faculty for ACA
courses. This decision to appoint the Lead Faculty to the QEP Director role was made strategically to
ensure a faculty-led approach to the QEP and to promote alignment and collaboration amongst the QEP
leadership team and ACA Faculty.

The following duties fall under the purview of the director:

e Authors the QEP Proposal and any written documentation

e Provides leadership for the Implementation Committee

e Ensures that various task force groups and institutional members communicate, meet deadlines,
and have the necessary resources to implement the strategies of the QEP

e Monitors the QEP budget under the supervision of the Cabinet Sponsor

e Collaborates with the Program Chair of ACA to ensure alignment between ACA-122 faculty
scheduling, training, and course design and the QEP objectives

e Teaches at least one ACA course per semester (as part of ACA Lead Faculty position)

e Regularly meets with the Implementation Committee to monitor progress and identify and
discuss issues related to implementation and evaluation of the QEP
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e Conducts annual assessment of the QEP and presents findings to the Vice President of Academic
Programs
e Updates College constituents regularly regarding the QEP progress

The QEP Director is planned as a one-third position, with a total of two course releases (three credit hours
each, six credit hours total) every fall and spring semester during the length of the QEP (see Appendix G
QEP Director Job Description).

IMPLEMENTATION COMMITTEE

The QEP Implementation Committee has been appointed to ensure a smooth implementation of the QEP.
It has representation from all divisions and areas of the College (see Table XI.1 Implementation Team
Membership). This committee is overseen by the QEP Director and will meet as a group a minimum of
two times annually during the length of the QEP to monitor and review planned initiatives and activities,
as well as any evaluative measures, and to offer feedback and guidance on revisions to the QEP. Members
of the committee participate as part of their required committee hours in contribution to the College.

COURSE DESIGN TASK FORCE

The Course Design Task Force includes the QEP Director/Lead ACA Faculty and the Program Chair for ACA,
in addition to both full- and part-time ACA faculty. The task force provides guidance on changes made as
part of the redesign effort for ACA-122 and will participate in the pilot for Year 1 of the QEP. This task
force will also oversee faculty training design and activities throughout the five-year process.

MARKETING TASK FORCE

The Marketing Task Force includes the QEP Director and the College’s Director of Marketing and
Communications, in addition to representatives from advising, student life, and the library. This group
leads the efforts in branding and communication of the QEP across the college. Two student leaders will
also hold positions on this task force (rotating every year).

DATA & ASSESSMENT TASK FORCE

The Data & Assessment Task Force includes the QEP Director and the Director of Institutional
Effectiveness & Research, in addition to the Program Chairs for AA and AS. Representatives from
elearning and Information Services are included to share insight on data collection. This group provides
leadership in the design of an effective data and assessment plan and will be responsible for gathering
and evaluating assessment results throughout the five-year plan.

ACA FACULTY

Faculty teaching ACA-122 courses will play an integral role in the QEP. This group will be led by the QEP
Director/ACA Lead Faculty member, with supervision provided by the Division Chair of ACA and English.
Two full-time ACA Faculty members will be hired and assigned to the main campuses—one each to North
and South campuses. Additional teaching responsibilities for ACA courses, including teaching at other
campus locations like CBTC and NCRC, will be divided between newly hired adjunct ACA Faculty (as
needed) and full-time ENG faculty who teach ACA as a regular part of their 18-hour course load.
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Budgetary Categories and Cost Breakdown

This plan prioritizes targeted staffing, faculty training and professional development, technology tools,
and marketing efforts to achieve an environment where Rowan-Cabarrus ACA-122 students excel
academically, socially, and personally, resulting in increased persistence and completion. The estimated
total cost to implement the QEP over five years is approximately $746,630 with significant in-kind support
across several named units in addition to that number. This commitment to student success, instructional
excellence, and sustainable growth reflects the institution's mission to transform learning and prepare
students to thrive in a rapidly changing world. The budget components address particular challenges and
opportunities for the first-year experience, ensuring the QEP is both impactful and sustainable.

Five key areas of the budget include: Salaries and Benefits, ACA Faculty Training, Technology and
Licenses, Marketing and Communication, and Professional Development. The needs within each category
are designed to be addressed carefully through the QEP framework to allow efficient and effective use of
resources. This proposal includes a detailed budget with justification for each expenditure and a vision for
how those investments will result in measurable improvement in the first-year experience.

Table VIII.1 QEP Budgetary Cost Breakdown and Timeline below summarizes the 5-year Forward Together
budget and timeline, including some line items from Year O in preparation to launch the QEP. Year 1 is
frontloaded with funds to ensure communication and training efforts are in place at the start of the QEP.
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Table VIIl.1 QEP Budgetary Cost Breakdown and Timeline

Rowan-Cabarrus Community College

Year O Year 1 Year 2 Year 3 Year 4 Year 5 Item Totals
2024 —-2025 2025-2026 2026-—-2027 2027-2028 2028-2029 2029-2030
Stipends, Salaries, and Benefits
Al | QEP Director $10,775* $21,550* $22,304* $23,085* $23,893* $24,729* $126,336*
A2 | QEP Director (Course Release) $3,365 $6,730 $6,797 $6,865 $6,934 $7,003 $37,694
A2 | Full-time ACA Faculty (2) $103,258 $106,872 $110,613 $114,484 S435,227
A3 | Part-time ACA Faculty (4) $35,892 $36,250 $36,613 $36,980 $37,349 $183,084
Annual Totals $3,365 $42,622 $146,305 $150,350 $154,527 $158,836 $656,005
Faculty Training and Professional Develop.
B1 | Training Stipends $11,250 $1,875 $1,875 $1,875 $1,875 $18,750
B2 | Training Materials & Hospitality S7,500 $1,250 $1,250 $1,250 $1,250 $12,500
B3 | Conference Travel & Registration S4,000 $4,000 $4,000 $4,000 $4,000 $20,000
Annual Totals $22,750 $7,125 $7,125 $7,125 $7,125 $51,250

Technology Tools and Licenses

Total QEP Expenses

$26,990

$53,522

$154,080

$158,125

$162,302

C1 | Qualtrics Survey Tool & IE Collection $237* S237* S237* S237* S237* $1,185*

C2 | Misc. Additional Technologies $2,000 $2,000 $2,000 $2,000 $2,000 $10,000
Annual Totals $2,000 $2,000 $2,000 $2,000 $2,000 $10,000

Marketing and Communication

D1 | Promotional Materials S14,100 $14,100

D2 | Signage (digital and printed) $9,525 S500 S500 S500 S500 S500 $12,025

D3 | Event Hospitality S500 S500 S500 S500 S500 $2,500

D4 | Mascot Fee $150 $S150 $S150 $S150 $S150 S750

D5 | Social Media & Digital Advertising $1,650* $1,650* $1,650* $1,650* $1,650* $8,250*
Design Services

D6 | Website Development and Video S5,500* $3,000* $8,500*
Production

D7 | Student Handbook/Planner Feature S166* S166* S166* S166* S166* S166* $1,000*
Annual Totals $23,625 $1,150 $1,150 $1,150 $1,150 $1,150 $29,375

$166,611

$746,630

Total In-Kind Contributions

*Indicates an in-kind contribution and is not calculated in the QEP Total Expenses

$18,091*

$26,603*
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Stipends, Salaries and Benefits

Strong leadership and dedicated personnel are necessary for a successful QEP. The largest item in the
budget is the Salaries and Benefits category, highlighting the importance of human resources in leading
the way for the initiative.

(A1) QEP Director: The QEP Director is responsible for overseeing the QEP's work, including
planning, implementing, and assessing the initiative. This role will be the primary point of contact
for all QEP activities and will coordinate among departments, facilitate faculty training, and
ensure relevance to institutional goals. The QEP Director is planned as a one-third position with a
total of two course releases (three credit hours each, six credit hours total) given each fall and
spring semester during the length of the QEP (Year O = only spring semester). This amounts to an
in-kind contribution of $21,550. (33% of total compensation); each year beyond Year 2 will
include a 3.5% increase to account for the average state employee raise.

(A2) QEP Director (Course Release): To backfill the 6 credit hours of release time for the QEP
Director's responsibility, part-time faculty will be hired. This amounts to a total of $3,365 (6
credits = 96 contact hours at a pay rate of $35.05 per hour) each fall and spring semester, with an
annual total of $6,730 in Year 1; In Years 2 to 5, there will be a 1% increase to account for
inflation adjustments. This amounts to a five—year (plus one-half of Year 0) total of $37,694. This
rate is determined using the hourly pay rate for adjunct faculty teaching in the division. Benefits
are factored into hourly rate calculations.

(A3) Full-time ACA Faculty: The budget includes funding for two full-time ACA faculty members
(one at North campus and one at South campus) to guarantee the quality and consistency of
these courses. With competitive compensation for instructors with expertise in first-year
pedagogy, the estimated average annual salary (including benefits) for each full-time (9-month)
ACA faculty member is $51,629. The two faculty members represent a yearly cost of $103,258 in
Year 2; a 3.5% state employee pay raise (average of previous 3 years) will be added to the yearly
cost in Years 3-5. This amounts to a total of $435,227 across the length of the QEP. The institution
does not currently have full-time ACA-designated faculty on staff but rather has both adjuncts
and full-time faculty from other areas of the college (primarily English) who teach ACA courses.
Dedicated full-time positions will create stability, encourage curriculum development, and deliver
ACA courses with the highest level of expertise.

(A4) Part-time ACA Faculty: The budget accommodates an optional allocation for four certified
part-time ACA faculty members to allow flexibility in campus location and accommodate potential
enrollment fluctuations. Full-time ENG faculty will be supplemented by these part-time
instructors who will teach ACA courses when and where needed as part of their regular course
load. Part-time faculty estimated hourly rates range from $31.79 to $38.30, with an estimated
average of $35.05. Assuming each part-time instructor teaches 128 contact hours per semester
(four ACA courses at 32 contact hours each) across two semesters per year for a year, the total
would be 8,973 per instructor for a total of $35,892 in Year 1; in Years 2 to 5, there will be a 1%
increase to account for inflation adjustments. This amounts to a five—year total of $183,084. The
inclusion of part-time faculty is discretionary and dictated by course enrollment and institutional
needs. This accommodates scalability, which ensures that though the core objectives of the QEP
will remain the same, it can grow and adapt to changing circumstances.
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Salaries and standard employee benefits such as health insurance, retirement contributions, and other
fringe benefits are included in the budget as part of the total salary. Benefits offered to part-time faculty
are limited and factored into hourly rate calculations. Although not calculated in the budget, substantial
in-kind contributions from the Director of Institutional Effectiveness and the ACA Division Chair are
provided for data collection/analysis and faculty training. Membership across task force groups and on
the Implementation Team is not calculated in the budget as it falls under committee work for faculty and
staff as part of their regular job responsibilities.

Faculty Training and Professional Development

The success of the QEP is dependent on investing in dedicated and trained personnel. High-quality
instruction will be provided by full-time ACA faculty to increase student engagement and academic
success.

(B1) Training Stipends: The QEP's focus on effective teaching is at the heart of the ACA-122 first-
year experience course, and faculty training is a crucial aspect of this. Resources in this category
go toward professional development activities that prepare instructors to meet first-year
students' needs and carry out ACA-122’s teaching and learning mission. The budget includes
funding for stipends awarded to ACA faculty who complete a training certificate as part of an
intensive professional development program for new ACA faculty centered on first-year
experience pedagogy and institution-specific resources. It will consist of approximately 50 faculty,
full-time and part-time, who will participate in the training over the 5-year period (including pilot
training). It is anticipated that up to 30 faculty will participate in training during Year 1, gearing up
for full implementation, with an additional 20 faculty participating in ongoing training during
Years 2-5 to account for new hires and updates to the curriculum. For compensation, each
participant will receive a $375 stipend, costing 518,750 over the course of the QEP.

(B2) Training Materials and Hospitality: The budget allocates $1,500 annually for materials and
hospitality needs to support the Summer Institute and other training activities. This includes
printed resources, digital tools, and refreshments for participants. The total cost for training
support is $12,500 over five years. These modest allocations will allow faculty access to high-
quality resources and a comfortable learning environment that will aid in the overall effectiveness
of this training program. This amount may be front-loaded in Year 1 when the total number of
faculty receiving initial training will be larger.

(B3) Conference Registration and Travel: For the long-term success of the QEP, it is essential to
stay informed of national trends, innovative pedagogies, and proven best practices. The
Conference Registration & Travel category allocates resources for conference attendance and
other learning opportunities for the QEP Director and faculty. The budget allows $4,000 per year
for the QEP Director and up to four faculty members to attend conferences and travel. This
allows the team to participate in relevant events, including those held by the National Resource
Center for the First-Year Experience and Students in Transition, the SACSCOC Annual Meeting and
other professional organizations. The total cost of professional development over five years is
$20,000. Investing in this category will allow the QEP team to keep current with best practices,
connect with peers, and introduce new ideas to the institution. The faculty participants will share
their learning with colleagues, amplifying the investment.
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Technology Tools and Licenses

Supporting teaching, assessment, and data collection within the QEP design includes access to effective
technology tools to provide a modern and effective first-year experience course.

(C1) Qualtrics Survey Tool & Data Collection: Since the institution funds Qualtrics, a robust survey
and data collection platform to assess student outcomes and gather feedback, no additional
allocation will be required; existing budgets for the Department of Institutional Effectiveness
cover Qualtrics. An estimated in-kind contribution for the utilization of this resource, including
preliminary collection and analysis, is $237 for each year of the QEP. The QEP will rely heavily on
Qualtrics for tracking student engagement, measuring learning outcomes, and assessing the
effectiveness of QEP initiatives.

(C2) Misc. Additional Technologies: No specific new technologies have been identified, but a
placeholder allocation of $2,000 per year has been included to account for any future needs. This
could be classroom engagement software, learning management system enhancements, or data
analytics tools. The total cost for this category is $10,000 over five years.

Marketing and Communication

The total estimated cost (2025-2031) for the QEP marketing and communications plan across the 5-year
period (and Year 0) is $29,375; not included in the overall total is $17,750 estimated in-house value.

See Table VIII.3 QEP Marketing Budget Breakdown below for more details.

(D1) Promotional Materials: Promotional materials, such as branded apparel (like T-shirts for
faculty, staff, and students), giveaway items, and printed materials, will be acquired in bulk at the
start of the campaign. This strategy maximizes cost efficiency through bulk discounts. These items
will be distributed at various campus-wide events, including Convocation and the Student
Resource Fair, over the five-year campaign. Their purpose is twofold: to advertise the QEP and to
boost engagement and excitement within the campus community, ensuring consistent branding
and supporting QEP efforts across multiple semesters and events.

(D2) Signage (printed and digital): Signage will be displayed across campus to boost awareness.
This includes pole banners for parking lots, strategically placed pop-up banners in high-traffic
areas, mouse pads for most computer labs, and static window decals. A budget for miscellaneous
printing is allocated evenly throughout the five-year QEP campaign to cover unforeseen printing
needs and replace worn or unusable items.

(D3 and D4) Event Hospitality and Mascot Fee: Throughout the QEP campaign, the marketing
team, the QEP Director, and Task Force members will host or participate in various campus
events to raise awareness and support for the QEP's goals. These events are crucial for directly
engaging the campus community with the QEP's purpose. To enhance these interactions, funds
are allocated for event hospitality, covering food and drinks, and for appearances by the College's
mascot, Beacon, to help generate excitement and a sense of community around the QEP.

(D5, D6, and D7) Marketing and Advertising Design Services: The college's in-house graphic
designers and marketing and communications team will provide substantial in-kind contributions
to the QEP, significantly enhancing its outreach and visibility without incurring direct costs. These
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efforts represent an estimated value of $17,750 over the campaign's duration, encompassing a
range of vital marketing initiatives.

The team will manage all digital signage across campus, handling content design, scheduling, and
ongoing updates, valued at an estimated $2,000, spread evenly over five years. They will also
design and refresh desktop and screen wallpapers for various college screens annually,
contributing an estimated $1,250 in design time and formatting over five years.

For social media and digital advertising, the team will dedicate approximately 10 hours per month
to content creation and management. This consistent effort, valued at an estimated $5,000, will
be distributed evenly across the five years. A dedicated landing page on the college website,
along with prominent placements throughout the site, will be developed in Year O for the QEP
launch. This comprehensive web development, including graphics, accessibility, testing, and
analytics, is valued at an estimated $2,500.

Furthermore, the team will design and create content for a featured page in the Student
Handbook/Planner annually, ensuring ongoing visibility for the QEP. This effort is valued at an
estimated $1,000, split evenly over five years. Finally, significant video production for the QEP,
encompassing planning, filming, editing, captioning, and creating accessible final assets, will be
completed in Year 0 and Year 1, representing an estimated in-kind value of $6,000.

Table VIIl.3 QEP Marketing Budget Breakdown

Item | Estimated Cost

T-Shirts (500) $5,500

Campfire Ceramic Mug (696) $2,700

Pens (1,000) $2,100

Sticker Sheets (5,000 Sheets) $3,300

Buttons (2,000) S500

Promotional Materials Total $14,100

Pole Banners for Parking Lots $5,000

Pop-Up Banners (10) $1,600

Mouse Pads (1,000) $2,300

Static Decals (500) $625

Miscellaneous Print Collateral $2,500 (divided evenly over 5 years)
(Yard Signs, Rack Cards, etc.)

Signage & Advertising Total $12,025

Beacon Performance (Sign Spinning) $750 (divided evenly over 5 years)
Hospitality (Snacks) for QEP $2,500 (divided evenly over 5 years)
Promotional Events

Event Total $3,250

Digital Signage In-House — No Cost

Estimated Value: $2,000 (divided evenly over five years)
(Includes content design, scheduling, and ongoing updates divided
evenly over five years)

Desktop and Screen Wallpapers In-House — No Cost

Estimated Value: 51,250

(Design time, formatting for various screen sizes, annual refreshes;
divided evenly over five years)
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Social Media + Digital Advertising

In-House — No Cost
Estimated Value: $5,000

(Assumes ~10 hours/month of labor x 12 months x 5 years at an internal
hourly rate of ~$17/hour, divided evenly over five years)

Landing Page on Webpage + Dedicated
Placements throughout Website

In-House — No Cost
Estimated Value: $2,500

(Web development, graphics, accessibility compliance, testing, analytics,
included in Year O for launch)

Student Handbook/Planner Featured Page

In-House — No Cost
Estimated Value: $1,000

(Annual page design, content creation, and submission to printer, split
evenly over 6 years)

Video Production

In-House — No Cost
Estimated Value: 56,000

(Planning, filming, editing, captioning, and producing accessible final
assets, split evenly between Year 0 and Year 1)

In-Kind Contribution Total

$17,750
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Chapter X. Appendices

Appendix A Rowan-Cabarrus Strategic Plan 2023-2028

Rowan-Cabarrus Mission
Rowan-Cabarrus Community College improves lives and builds community through public higher
education and workforce development.
Vision Statement
Building sustainable futures through the power of learning.
Goal 1-Learn
How can Rowan-Cabarrus Community College increase the community’s educational attainment to lead
individuals, families, and the region to equitable prosperity, sustainability and success?
e Deliver exceptional learning and development for every student.
e Prepare all students for career success and establish the foundation for continued higher
education.
e Support student learning outcomes by maximizing employee talent and institutional resources.
e Support successful, affordable, and timely completion of each student’s educational goals.
Goal 2 — Engage
How can Rowan-Cabarrus Community College cultivate engagement with employees, students and the
community to improve lives?
e Investin creating an inclusive culture that celebrates talented, innovative, and caring faculty and
staff.
e Advance students’ economic mobility through education, community, and employer
partnerships.
e Optimize the student experience by providing learning and service opportunities for all students.
e Expand opportunities for the inclusion of online students in the College community.
Goal 3 —Innovate
How can Rowan-Cabarrus Community College shape the Community of the Future?
e Develop and implement comprehensive educational pipelines to facilitate lifelong learning.
e Foster an environment that anticipates opportunities for institutional growth, entrepreneurship,
and local economic development.
e Champion sustainable practices that respect the natural environment and promote a healthy
community.
Goal 4 - Lead
How can Rowan-Cabarrus Community College be a catalyst for change?
e Convene timely and strategic conversations that influence the future of our region and state.
e Advocate for the value of education, community colleges and the future of the workforce.
e Drive innovation by striving for continuous improvement.
Goal 5 —Belong
How does Rowan-Cabarrus Community College advance an inclusive culture based on mutual respect and
caring?
e Recognize, value, and learn how the unique experiences of each person contributes to the
college culture.
e Provide equitable opportunities for every student to succeed.
e Be aware, informed, and responsive to all backgrounds and needs of our students, faculty, and
staff.
e Establish Rowan-Cabarrus as the first choice for higher education, workforce development, and
employment in our community.
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Appendix B 2025 QEP Faculty and Staff Topic Selection Survey

Hello members of the Rowan-Cabarrus Community College Community,

The College is once again participating in the reaffirmation of accreditation process with the Southern Association
of Colleges and Schools Commission on Colleges (SACSCOC). SACSCOC is the accrediting body for degree-granting
higher education institutions in the Southern states. Accreditation assures the educational quality and
effectiveness of member institutions.

As part of the accreditation process, the College must develop and implement a Quality Enhancement Plan (QEP),
which focuses on an issue that it considers important to improving student learning outcomes and/or student
success. It takes the form of a five-year plan with measurable outcomes. SACSCOC states that the “institution
demonstrates that its QEP (a) has a topic identified through its ongoing, comprehensive planning and evaluation
processes; (b) has broad-based support of institutional constituencies; (c) focuses on improving specific student
learning outcomes and/or student success; (d) commits resources to initiate, implement and complete the QEP;
and (e) includes a plan to assess achievement.” Compliance with these expectations will be reviewed during the
SACSCOC on-site visit which will occur in 2025.

We are seeking topic suggestions for our next QEP. We need your input on the new plan! This plan has some
requirements, including:

* The QEP topic must have potential to positively impact student learning outcomes (such as improved
performance in specific courses or skill-sets) or student success (such as retention or graduation).

e [t must be related to the College’s strategic plan/annual plan process. The link to the RCCC Strategic Plan can be
found here https://www.rccc.edu/effectiveness/strategic-plan/

¢ |t must be supported by data that indicates that there is a problem.

The survey is two questions and will take less than 10 minutes to complete. Your responses are confidential and
will only be shared with the QEP Survey Committee.

Thank you for your participation. If you have any questions about the content of this survey, please contact Dr.
Angelo Markantonakis at angelo.markantonakis@rccc.edu. For technical assistance, please contact the IS Helpdesk
at helpdesk@rccc.edu.

In your opinion, what is the biggest issue (obstacle or problem) impacting student learning outcomes or success at
Rowan-Cabarrus Community College?

What do you think is the most important thing (think broad, college-wide initiative) that we can do as a college to
improve the issue?
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Appendix C QEP Student Topic Selection Survey

Hello Rowan-Cabarrus Community College Students,

Our College is once again participating in the reaffirmation of accreditation process with the Southern Association
of Colleges and Schools Commission on Colleges (SACSCOC). SACSCOC is the accrediting body for degree-granting
higher education institutions in the Southern states. Accreditation assures the educational quality and
effectiveness of member institutions.

As part of the accreditation process, the College must develop and implement a Quality Enhancement Plan (QEP),
which focuses on an issue that it considers important to improving student learning outcomes and/or student
success. It takes the form of a five-year plan with measurable outcomes.

We are seeking topic suggestions for our next QEP. We need your input on the new plan! This plan has some
requirements, including:

* The QEP topic must have potential to positively impact student learning outcomes (such as improved
performance in specific courses or skillsets) or student success (such as retention or graduation).

e [t must be related to the College’s strategic plan/annual plan process. The link to the RCCC Strategic Plan can be
found here https://www.rccc.edu/effectiveness/strategic-plan/

¢ |t must be supported by data that indicates that there is a problem.

The survey is only two questions and will take less than 5 minutes to complete. Your responses are confidential
and will only be shared with the QEP Survey Committee.

Thank you for your participation. If you have any questions about the content of this survey, please contact Dr.
Angelo Markantonakis at angelo.markantonakis@rccc.edu. For technical assistance, please contact the IS Helpdesk
at helpdesk@rccc.edu.

In your opinion, what is the biggest issue (obstacle or problem) impacting student learning outcomes or success at
Rowan-Cabarrus Community College?

What do you think is the most important thing (think broad, college-wide initiative) that we can do as a college to
improve the issue?
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Appendix D QEP Topic Selection Survey Results

Survey Details

* Feedback from faculty and students required by SACSCOC as part of QEP topic selection process.
e Survey instrument based on template from SACSCOC.
* Administered by Institutional Effectiveness via Qualtrics
¢ Launched: November 20, 2023
¢ Closed: December 6, 2023
*  Faculty & Staff: 602 recipients, 102 responses — 16.9% response rate
* Students: 6,865 recipients, 164 responses — 2.4% response rate

Faculty & Staff: Question 1

* Inyour opinion, what is the biggest issue (obstacle or problem) impacting student learning

outcomes or success at Rowan-Cabarrus Community College?

Financial 18.6%
hardship

Student 14  13.7%
preparedness

Student 10 9.8%
engagement

Technology 7 6.9%

Time 6 5.9%
management
Internal 6 5.9%

disconnects

Faculty & Staff: Question 2

Tuition, books, laptops, transportation

Time management, stress management, technology skills, basic study &
organizational skills

Attendance, motivation, students not using provided resources, use of
personal technology during class

Training on technology, technology in the classroom

Prioritization of tasks/courses, basic study skills

Miscommunication or lack of communication from administration to
faculty/staff, causing focus on students to be lost.

*  What do you think is the most important thing (think broad, college-wide initiative) that we can
do as a college to improve the issue?
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Disengaging and
inadequate
instruction

Technology

Instructor styles and
support

Financial hardship

Unclear or unrealistic
due dates and
workload

Obstacles with online
learning

Students: Question 1

24

18

18

16

14

13

14.7%

11.0%

11.0%

9.8%

8.5%

7.9%

Rowan-Cabarrus Community College

Disengaging lectures, delayed grading, instructors not answering
emails, inexperienced instructors, misuse of technology

Wi-fi issues, lack of access to technology, server issues, issues with
software required for coursework

Lack of connection or understanding of students’ circumstances,
difficulty receiving help from instructors

Tuition, books, laptops, transportation

Changing or unclear due dates, lack of communication, not enough
time to complete assignments due to very tight due dates. Busy work
or unrealistic workload.

Instructors provide resources with no training/overview; instructors
are unavailable or untimely with help, delayed grading & feedback
makes it difficult to learn & improve within the course.

* Inyour opinion, what is the biggest issue (obstacle or problem) impacting student learning

outcomes or success at Rowan-Cabarrus Community College?

Disengaging and
inadequate
instruction

Technology

Instructor styles and
support

Financial hardship

18

18

16

14.7%

11.0%

11.0%

9.8%

Disengaging lectures, delayed grading, instructors not answering
emails, inexperienced instructors, misuse of technology

Wi-fi issues, lack of access to technology, server issues, issues with
software required for coursework

Lack of connection or understanding of students’ circumstances,
difficulty receiving help from instructors

Tuition, books, laptops, transportation
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Unclear or unrealistic
due dates and
workload

Obstacles with online
learning

Students: Question 2

14

13

8.5%

7.9%

Rowan-Cabarrus Community College

Changing or unclear due dates, lack of communication, not enough
time to complete assignments due to very tight due dates. Busy work
or unrealistic workload.

Instructors provide resources with no training/overview; instructors
are unavailable or untimely with help, delayed grading & feedback
makes it difficult to learn & improve within the course.

*  What do you think is the most important thing(think broad, college-wide initiative) that we can

do as a college to improve the issue?

Improve instructor
engagement

Improve online
instruction

Technology

More support services

Increase student
activities and events

Additional financial aid

16

15

14

14

10

28.0%

9.8%

9.1%

8.6%

8.6%

6.1%

Answer emails within 24 hours/timely grading
¢ Meeting students where they are - invest time to help and

understand student needs

* Hold instructor accountable to be available and provide
actual online instruction and not just resources.

e Better wi-fi, laptop loan programs
¢  More funding for student technology or access to

resources

*  Add services for mental health, stress management, test
anxiety, childcare, career and financial counseling

¢  Host more events after working hours

*  More mental health events

* Networking events with faculty and staff.

*  Personal help or assistance applying for FAFSA and
scholarships

*  Help connecting with community resources
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*  Many comments from faculty and students revolved around unpreparedness and time
management.

Students want more engagement with instructors and help from them on how to
succeed.

Many students don’t understand why they have to come to class in person when all of
the course materials are online — what are they getting for their time?

Covid-19 impacts are real —instructors note students haven’t learned the skills to
interact with them in a courteous or professional manner.

A mandatory incoming student course to teach students about resources and soft skills
is a common recommendation from both students and faculty.

M Instructors express concerns about classroom environments.

Instructors find it difficult to motivate students and express to them how important
their education is to their futures, personally and professionally.

Students always seem to be on personal devices during class, and lack of
communication and support from administration on acceptable use policies exacerbate
these issues.

* Underestimation of how many students face financial hardships.

Many students who work note that instructors don’t do anything to accommodate work
demands they can’t avoid — forcing them to choose between school or their job.

Many instructors report having to help students find or access resources for food,
healthcare, family needs, etc. — this is something they do not feel prepared for or
comfortable doing

Both groups note there is a gap between the technology students have access to (cell
phones) versus the technology required for their courses (laptops & Blackboard)

Mental health, stress management, and counseling were often mentioned by students
as resources to which they lack access.

Students are increasingly suffering from test anxiety, generalized anxiety, mental health,
etc.

Partnering with local agencies to help address these concerns through counseling
services would be an option to offer access to these services.

Survey Results Pointed to 3 Areas of Opportunity
1. Students lack the necessary preparation to be successful in college (“Setting Students up for
Success”).
2. Student and faculty engagement is not adequate to foster student success (“Enhancing Faculty-
Student Engagement”).
3. Faculty, especially part-time faculty, are not prepared and supported enough to facilitate
student success (“Setting up Adjunct Faculty for Success”)
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Appendix E QEP Topic Selection Survey 2.0

Thank you for your participation in the Quality Enhancement Plan (QEP) topic selection survey!

Your feedback is essential in helping our college create a QEP that is grounded in our mission, relevant to our daily
work, and most importantly, has a positive impact on our students. In this survey, you will be presented with a
description of potential topics identified by the QEP Steering Committee. After each one, you will be asked a set
questions to gauge your interest in the topic.

Your responses to this survey are confidential. All results will be reported in the aggregate. Individual responses
will only be seen by the college staff necessary to compile the results and will not be shared with instructors,
faculty, or other college staff members. To get started, click the arrow below. For technical assistance, please
contact the Help Desk at (704)-216-7200.

Please read and consider the potential topic below. Once you have finished reading, please answer the following
questions.

Setting Students up for Success

Through a combination of extended orientation, academic planning, financial literacy and time management, the
college will implement a revised student onboarding program that supports students throughout their college
experience.

Somewhat agree Neither agree nor Somewhat Strongly disagree

Strongly agree (1) (2) disagree (3) disagree (4) (5)

| believe this topic is
important to the
continued overall
success of Rowan-
Cabarrus
Community College.

(1)

It is clear to me how
this topic is related
to our College's
Strategic Plan. (2)

This topic is
relevant to the work
my division does or
the faculty, staff,
and students we
serve. (3)

The activities
related to this topic
are well thought out
and have the
potential to really
help our students.

(4)
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Please provide any comments or feedback you may have about this topic.
Overall, | think this would be a good topic for the QEP.

Yes (1)

No (2)

Please read and consider the potential topic below. Once you have finished reading, please answer the following
questions. Enhancing Faculty-Student Engagement Through enhanced communication, critical check -ins, faculty
mentoring, and flexible course content, the college will implement an enhanced student outreach and constant
contact model that supports students throughout their college experience.

Strongly agree Somewhat Neither agree Somewhat Strongly
(1) agree (2) nor disagree (3) disagree (4) disagree (5)

| believe this
topicis
important to
the continued
overall success
of Rowan-
Cabarrus
Community
College. (1)

It is clear to me
how this topic is
related to our
College's
Strategic Plan.
(2)

This topic is
relevant to the
work my
division does or
the faculty,
staff, and
students we
serve. (3)

The activities
related to this
topic are well
thought out and
have the
potential to
really help our
students. (4)
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Please provide any comments or feedback you may have about this topic.
Overall, | think this would be a good topic for the QEP.

Yes (1)

No (2)

Please read and consider the potential topic below. Once you have finished reading, please answer the following
questions. Setting Adjunct Faculty Up for Success Through a combination of professional development, peer
mentoring, involvement as Faculty Mentors, and transformation of the faculty job description, the college will
implement an enhanced adjunct faculty onboarding, mentoring, and professional development model that
supports student success in their college coursework.

Strongly agree Somewhat

Neither agree
(1) agree (2)

Somewhat
nor disagree (3)

Strongly
disagree (4)

disagree (5)
| believe this
topicis
important to
the continued
overall success
of Rowan-
Cabarrus
Community
College. (1)

Itis clear to me
how this topic is
related to our
College's
Strategic Plan.

()

This topic is
relevant to the
work my
division does or
the faculty,
staff, and
students we
serve. (3)

The activities
related to this
topic are well
thought out and
have the
potential to
really help our
students. (4)
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Please provide any comments or feedback you may have about this topic.
Overall, | think this would be a good topic for the QEP.

Yes (1)

No (2)

Having read the potential topics, please choose the one that you feel is the best selection for our QEP.

Setting Students Up for Success (1)
Enhancing Faculty-Student Engagement (2)

Setting Adjunct Faculty Up for Success (3)

Lastly, most QEP efforts have a name that is memorable, catchy, or interesting. What should ours be named? If
you have a suggestion, please enter it below.
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Appendix F ACA-122 Current Course Structure

ACA-122 Course
Outcomes/Objectives:

new career.

Upon completion of this course, students will be able to:

1. Develop a strategic plan for completing community college academic goals,
including certificates, diplomas, and/or associate degrees.
2. Develop a strategic plan for transferring to a university and preparing for a

3. Identify the rights and responsibilities of transfer students under the
Comprehensive Articulation Agreement (CAA), including Universal General
Education Transfer Component (UGETC) designated courses, the Transfer
Assured Admissions Policy (TAAP), and the CAA appeals process.

4. Evaluate learning strategies, including notetaking, test-taking, information
processing, time management, and memorization techniques, and identify
strategies for improvement.

5. Identify essential college resources, including financial aid, advising,
registration, tutoring, library services, computer labs, and counseling services
and recognize the importance of these resources on student success.

6. Identify essential college policies and procedures, including academic
integrity such as avoiding plagiarism; calculating a GPA, and maintaining
satisfactory academic progress for financial aid eligibility and/or good
academic standing.

Module 1 Objectives

Module 1 Assessments

Upon successful completion of this module, you
will have:

1. described yourself at the start of your
college career using a Readiness Interview
(Course Objective 1, 4),

2. located College resources on campus to
assist you while on your college journey
(Course Objective 5), and

3. discovered more about your classmates
through the Getting to Know You
discussion board (Course Objective 4, 5).

You will complete these assignments:

Reading Assignment: Chapter 1, Chapter 2 (Module
Objective 4)

Writing Assignment 1: Exercise 1.2 (Chapter 1)
(Module Obijective 2)

Writing Assignment 2: Readiness FOCUS Entrance
Interview (Module Objective 1)

Discussion Board Assignment 1: Getting to Know
You (Module Objective 3)

Writing Assignment 3: “Locate Your Rowan-
Cabarrus Success Team” (Module Objective 2)

Module 2 Objectives

Module 2 Assessments
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Upon successful completion of this module, you
will have:

1. analyzed different personality types and
learning styles and determined your own
learning style (Course Objective 4),

2. described the best conditions for each
learning style and determined the best
conditions for your own learning style
(Course Obijective 4), and

3. explained how different personality types
interact with each other (Course Objective
4).

You will complete these assignments:

Reading Assignment: Chapter 3, Chapter 5 (Module
Objective 1)

Writing Assignment 1: Exercise 3.2 (Multi-
Intelligences) (Module Objective 1, 2)

Writing Assignment 2: Exercise 3.4 (How to Study)
(Module Objective 1, 2)

Writing Assignment 3: Learning Styles
Questionnaire (Module Objective 1, 2, 3)

Module 3 Objectives

Module 3 Assessments

Upon successful completion of this module, you
will have:

1. analyzed different ways to manage time,
energy, and money (Course Objective 2,
4),

2. described the best conditions for such
management (Course Objective 2, 4),

3. discovered how to build meaningful
relationships and value diversity (Course
Objective 2, 4, 5), and

4. explained how the newly acquired skills
can be successfully utilized in the future
and as a college student (Course
Objective 1, 2, 4, 5).

You will complete these assignments:

Reading Assignment: Chapter 4, Chapter 10
(Module Obijective 1, 2, 3)

Writing Assignment 1: Exercise 4.4 (So Much to
Do) (Module Objective 1, 2)

Writing Assignment 2: Ch. 4 Exercise
(Transferable) (Module Objective 1, 2)

Writing Assignment 3: Ch. 4 Quiz (Time, Energy, &
Money) (Module Objective 1, 2)

Writing Assignment 4: Exercise 10.4 (Diversity)
(Module Objective 3, 4)

Module 4 Objectives

Module 4 Assessments

Upon successful completion of this module, you will
have:

1. determined the most effective study skills
for successful learning (Course Objective 1,
4),

2. identified the best strategies for note-
taking and taking tests (Course Objective
1,4,5),

3. analyzed key components of adaptation
when it comes to different course
methods (Course Objective 1, 2, 4, 5, 6),
and

You will complete these assignments:

Reading Assignment: Chapter 6, Chapter 7,
Chapter 9 (Module Objective 1, 2, 3, 4)

Writing Assignment 1: Exercise 6.5 (Plagiarism)
(Module Objective 3, 4)

Writing Assignment 2: Exercise 7.1 (Soft
Listening) (Module Objective 1, 2, 4)

Writing Assignment 3: Exercise 7.3 (Listen)
(Module Objective 1, 2, 3, 4)

Writing Assignment 4: Exercise 9.1 (Subjective
Memory) (Module Objective 1, 4)
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4.

examined how such skills enhance the
college learning experience (Course
Objective 1, 2, 4, 5, 6).

e  Writing Assignment 5: Exercise 9.2 (Memory
Test) (Module Objective 1, 2, 3, 4)

e  Writing Assignment 6: Exercise 9.3 (Test Anxiety)
(Module Objective 1, 2, 3, 4)

Module 5 Objectives

Module 5 Assessments

Upon successful completion of this module, you will

have:

1.

discussed your job preferences (Course
Objective 1, 2, 5, 6),

explored different university program
opportunities using an Internet search to
locate 3 BDPs (Course Objective 1, 2, 3, 5,
6), and

compared multiple universities to
determine the best fit before transferring
from Rowan-Cabarrus (Course Objective 1,
2,3,4,5,6).

You will complete these assignments:

e Reading Assignment: Chapter 11, Chapter 12,
“Information to Consider: Transferring from
Rowan-Cabarrus” folder (Module Objective 1, 2,
3)

e  Writing Assignment 1: Exercise 11.2 (Job
Preferences) (Module Objective 1)

e  Writing Assignment 2: Before You Leave Rowan-
Cabarrus: Planning Your English and Math
Courses (Module Objective 1, 2, 3)

e  Writing Assignment 3: 3 BDPs (Module Objective
2,3)

e  Writing Assignment 4: Reality FOCUS Exit
Interview (Module Objective 1, 2, 3)

Module 6 Objectives

Module 6 Assessments

Upon successful completion of this module, you will

have:

1.

assessed multiple 4-year institutions to
determine the best option (Course
Objective 1, 2, 5, 6),

applied MLA format (8th edition) to all
written assignments (Course Objective 1,
2, 4), and

identified your plans beyond the
community college via the final Transfer
Research Project (Course Objective 1, 2, 3,
4,5, 6).

You will complete these assignments:

e Reading Assignment: MLA Formatting (8"
Edition) Resources (Module Objective 2)

e  Writing Assignment 1: MLA 8" Edition Citations
Quiz (Module Objective 2)

e  Writing Assignment 2: Transfer Research Project
(Module Obijective 1, 2, 3)
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Appendix G QEP Director Job Description

Rowan-Cabarrus Community College
JOB DESCRIPTION
Position: Director, Quality Enhancement Plan (QER) Date:
Department: Academic Programs / Arts & Sciences Supervisor's Name: Michael Quillen

Supervisor's Title: Vice President, Academic
Programs / CAOQ

I. POSITION SUMMARY: Basic purpose statement — "why” this position exists.

The Quality Enhancement Plan (QEP) Director has responsibility for the implementation and management of the
QEP along with assessment planning and updates as part of Rowan-Cabarrus Community College's
reaffirmation of its SACSCOC accreditation. The QEP Director is the primary point of contact for the QEP. In
this role, the QEP Director reports directly to the Vice President of Academic Programs and assumes the
responsibilities of managing, implementing, and monitoring the QEP. In addition, the QEP Director is a FT
Faculty member and serves in the role of Lead Faculty for ACA courses,

The Director receives two course releases (three credit hours each, six credit hours total) throughout each
fall and spring semester during the length of the QEP. During the first year of the QEP, additional release may
be granted by the Vice President to ensure successful implementation.

II. ESSENTIAL FUNCTIONS: List the essential functions of this position indicating the approximate percentage of time on
each function over the course of a year — "what" this position achieves.

1. Authors the QEF Proposal and any wittten documentation.
2. Provides general oversight and leadership for the QEP implementation and communication.
3. Ensures that various task force groups, committees and institutional members communicate, meet
deadlines, and have the necessary resources to implement the strategies of the QEP.
. Manages and monitors the QEP budget under the supervision of the Cabinet Sponsor.
. Collaborates with the Program Chair of ACA to ensure alignment between ACA-122 faculty scheduling,
training, and course design and the QEF objectives.
6. Teaches at least one ACA course per semester (as part of ACA Lead Faculty position).
7. Regularly meets with the QEP tasks force groups/committees to monitor progress and identify and
discuss issues related to implementation and evaluation of the QEP.
8. Conducts ongoing assessment of the QEP and presents findings to the Vice President, Academic
Programs.
9., Updates College constituents regularly regarding the QEP progress.

[ [

Other duties as assigned:

1. Ensures the QEP implementation is sustained through continuous input and participation from

students, faculty, staff, and administration.

. Manage the day-to-day implementation of initiatives and strategies of the QEP.

3. Ensures the completion and reporting of QEP-related assessments at the academic department and
broader College levels, in partnership with the College’s Institutional Effectiveness Department.

4, Ensures QEP remains in compliance with SACSCOC requirements.

5. Assists with the preparation of QEP-related reports to SACSCOC.

&. Prepares and provides regular status reports (quantitative and gualitative), feedback and
recommendations to College leadership, QEF task force groups/committees, and other relevant
constituencies.

7. Plans, initiates, and executes the delivery of related professional development for faculty, staff and
administrators in support of the QEP implementation.

&. Develops and executes QEP marketing and outreach, in partnership with the College’s Marketing
Department. This includes implementing an internal public awareness campaign to increase
knowledge of QEP activities in the College community (students, faculty, administrators and staff).

9. Serves as a liaison between faculty, staff, students and all QEP activities.

10. Contributes to the College Vision, Mission, Values, and Strateaic Plan.

11. Performs other duties as assigned.

Fa
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Appendix H Student Evaluation of Instruction Survey Questions

Note: Below is a sampling of questions from the Student Evaluation of Instruction surveys provided to all
ACA-122 students. The questions provided here are the most directly applicable to the QEP (ACA-122
course redesign) that will be analyzed by the task force members to inform updates during the pilot cycle
of the course.

Strongly Agree (4) Agree (3) Disagree (2)  Strongly Disagree (1)

Course Questions

Q1 The syllabus clearly explains the course objectives, grading criteria, and required materials for the
course.

Q2 Assignments contribute to my understanding of the subject.
Q3 Course content and assignments have been carefully planned.

Q5 Comment Section: Please use the space provided below to note specific comments about the strengths
and weaknesses of this class. Your feedback is important to our efforts to continuously improve as well as
to recognize areas of excellence.
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Appendix | Student Success Factors Survey (pre- and post)

Rowan- }{

o

_(”‘.;g_l};l.nfllls. :

What is your first and last name (full name)?

What is your student ID number with all leading numbersizeroes? Hint: it is & digits long
{e.g., 0987654).

“

What ACA-122 section are you currently enrolled in? {(e.g_, ACA-122-800M, ACA-122-1068,
ACA-122-5501H)

Who is your ACA-122 instructor? (e.g., Dixon, Billings)

How long have you been enrclled at Rowan-Cabarrus?

D This is my first semester
O This is my second semester
O I have been enrolled for three semesters or more

What are your plans after Rowan-Cabarrus?

{:} Transfer to a 4-Year university
{_) Transfer to another community collage
D Go into the workforce or start a career

) Unsure

Prasered by Ciusliries 14
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How familiar are you with what constitutes as plagiarism?

) Know it well

(O Know a fair amount

() Know alitle

(O Heard of it, but know very little
() Mever heard of it

How familiar are you with the College's policies regarding the use of Generative Artificial
Intelligence {Gen Al) (e.g., ChatGPT)?

(O Know it well

O Know a fair amount

(O Know alitle

(O) Heard of it, but know very little
() Mever heard of it

How familiar are you with pre-requisite courses, electives, and General Education courses
in your degree or program?

(O Know it well

(O Know a fair amount

() Know a little

(O Heard of it. but know very little
O MNever heard of it

How familiar are you with the formats and delivery methods of classes offered at Rowan-
Cabammus? (e.g., hybrid versus blended)

() Know itwell

(O Know a fair amount

() Know alittle

() Heard of it. but know very little
O Mever heard of it

How familiar are you with the requirements for graduation?

(O Know itwell

O Know a fair amount

() Know alitle

(O Heard of it but know very litle
C} Mever heard of it

How familiar are you with needing to maintain satisfactory academic progress for financial
aid eligibility?

() Know itwell

O Know a fair amount

() Know a little

() Heard of it, but know very litle
O Mever heard of it

How familiar are you with the different types of financial aid available (2.g., grants,
scholarships, loans)?

(O Know itwell

O Know a fair amount

(O Know alittle

(O) Heard of it. but know very little
D MNever haard of it

Powered by Cualtrics CF
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Appendix J Identifying Student Success Resources Assignment

@ ldentifying Student Success Resources

Show Correct Answer Show Responses

For each student scenario, choose the college department or resource that would be most appropriate for them to contact. Each
option will be used only once.

Premise

Maria is struggling to understand the concepts in
her calculus course and feels like she's falling
behind. She's tried reviewing her notes, but the
material just isn't clicking

David is considering changing his major from
business to nursing but isn't sure what courses he
would need to take or how this might impact his
graduation timeline. He also wants to explore
potential career paths in nursing.

Emily has been feeling overwhelmed and stressed
lately due to the demands of her coursework and
adjusting to college life. She's having trouble
sleeping and her appetite has decreased.

Javier received an email about his student loan
disbursement and is confused about the terms of
his loan and how it will be applied to his tuition
bill. He also wants to know about scholarship
opportunities for next semester.

Sarah has a documented learning disability and
needs to request accommodations for her
upcoming midterms, such as extended time on
exams and a quiet testing environment.

Ethan is working on a research paper for his
English class and needs to find peer-reviewed
articles and scholarly journals on his topic. He's
also unsure how to properly cite his sources in
MLA format.
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A Career & Academic Advising

B Tutoring Center

o Wellness Center

D Financial fid

E Library

F Office of Accessibility
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Appendix K Engaging with Student Resources Assignment
Objective
This assignment encourages you to actively engage with the valuable resources and vibrant community
available at your community college. By participating in a campus event or utilizing a key service, you'll
gain a deeper understanding of how these resources can support your academic success, personal
growth, and future goals. Rowan-Cabarrus offers a wide array of support services and resources designed
to help students thrive. Whether you're looking for academic assistance, career guidance, social
connections, or information about transferring, there's a resource for you. This assignment provides an
opportunity to explore and benefit from these offerings before the end of the class.
Instructions
Choose Your Engagement: Select one of the following types of campus engagement to participate in:
Student Life Event: Attend a student club meeting, a student government event, a campus-wide social
event, or a cultural celebration.
Library Resource: Attend a library workshop (e.g., research skills, citation management), meet with a
librarian for research assistance, or utilize a specific library service (e.g., reserve a study room for a group
project).
Transfer Services: Attend a transfer fair, a workshop on university applications, or meet with a transfer
advisor.
Academic Support: Attend a tutoring session (for any subject), a writing center appointment, or a study
skills workshop.
Career Services: Attend a resume workshop, a mock interview session, or meet with a career counselor.
1. Plan Your Participation:
o Research the college's calendar or department websites to find an event or service that
aligns with your interests or needs.
o Note the date, time, and location (or online platform) of your chosen engagement.
2. Engage and Experience:
o Attend or participate in your chosen event/service.
o Be punctual and actively engage with the content or people present.
o Take notes on key information, insights, or advice you receive.
To successfully complete this assignment, you must submit two forms of proof of your engagement:
1. Verification of Attendance/Participation:
For Events: Obtain a signature from the event organizer or a staff member on a simple "Event
Verification Form" (you can create one with your name, the event name, date, and a line for their
signature and printed name/title). Alternatively, if the event has a sign-in sheet, take a photo of
your name on the sheet. If it's an online event, a screenshot showing your participation (e.g., your
name in the participant list, or a chat interaction with the host) can work.
For Services (Library, Tutoring, Wellness Center, Career): Politely ask the staff member (librarian,
tutor, advisor, counselor) to send a brief email to your instructor (or you, which you can then
forward) confirming your appointment and the date. This email should include your full name and
student ID.
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Appendix L Mapping My Future Assignment & Rubric

Mapping My Future: A Career Exploration and Planning Report

Instructions: Please complete the report by adding the required information to each table cell. For the
research sources, website links, names and titles of individuals interviewed, and article titles with author
names, publication date, and title are accepted. Ensure that all sources used are credible.
Career of Interest:
I. Basic Career Information

Category Your Findings Source(s) Used (Website links,

Person, etc.)

Brief Job (In 2-3 sentences, what do people in this career
Description generally do?)

Typical Daily (List 3-4 key activities someone in this role might do on
Tasks a regular basis)

I1. Skills and Education

Category Your Findings Source(s)
Used

Key Skills Needed (Entry- (List 2-3 important skills — both technical and personal)

Level)

Typical Entry-Level (What is the most common degree or training for starting out?)

Education

Key Skills Needed (Higher- | (What are 1-2 advanced skills often needed for more senior roles?)
Level)

Typical Higher-Level (What advanced degrees or certifications might be beneficial later
Education in this career?)
Category Your Findings Source(s)
Used
Program of Study | (Based on the career research above, what program of study at Rowan-
Cabarrus have you selected or are you interested in at this point?)
Program (What are the specific requirements to graduate in this program?)
Requirements
Transfer Options (To obtain the career that you are interested in, do you anticipate needing to
transfer to a 4-year institution? Why or why not?)
Ill. North Carolina Career Outlook & Salary
Category Your Findings Source(s) Used
NC Job Market Outlook | (Is this career expected to grow, stay stable, or | (e.g., NC Department of Commerce,
decline in NC? Briefly explain in 3-4 local news, industry reports)
sentences.)
Entry-Level Salary (What is a typical starting salary range you (e.g., Salary.com, Glassdoor, LinkedIn
Range in NC (Estimate) | found for this career in North Carolina?) Salary, NC-specific data if available)
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Higher-Level Salary
Range in NC (Estimate)

(What is a typical salary range for experienced
professionals in more senior roles in NC?)

(e.g., Salary.com, Glassdoor, LinkedIn
Salary, NC-specific data if available)

IV. Plan for Your Future & Next Steps

Category

Your Thoughts

Why This Career

Interests You

(Briefly explain in 3-4 sentences what aspects of this career appeal to you.)

Two Ways to Learn
More/Gain Experience

(Identify two specific actions you could take as a first-year student to explore this
career further — e.g., informational interview, relevant club, work-based
learning/internship opportunity.)

Mapping My Future Rubric

Criteria

Career Overview

Rowan-Cabarrus & Transfer
Connection

Align with goals

North Carolina Career
Outlook & Salary

4 possible points

Align with goals

Personal Reflection &
Future Steps

4 possible points

Align with goals

Comprehensiveness &
Quality of Research

4 possible points

Exceeds Expectations

4 points

Provides a concise and accurate
description of the typical
responsibilities and duties of
the chosen career, clearly
summarizing the core function
of the role in 2-3 sentences
with 3-4 key activities identified.
Provides a concise and accurate
description of the key skills
needed for both entry- and
higher-level positions;
educational requirements for
both entry- and higher-level
positions is also clearly
identified.

4 points

Clearly articulates a relevant
Rowan-Cabarrus program of
study and its specific
requirements. Provides a well-
reasoned and detailed
explanation for transfer
anticipation, demonstrating a
strong understanding of
educational pathways.

4 points

Provides a clear, detailed, and
well-supported analysis of the
NC job market outlook (3-4
sentences). Presents accurate
and well-researched entry-level
and higher-level salary ranges
for NC.

4 points

Offers a thoughtful, detailed,
and insightful explanation of
why the career interests the
student (3-4 sentences).
Identifies two specific,
actionable, and relevant ways
for a first-year student to learn
more/gain experience.

4 points

All required table cells are
completely and accurately filled
with detailed, relevant findings.
All sources are credible and
properly cited (website links,
names/titles, article details as
specified). Demonstrates
excellent research effort.

Meets Expectations

3 points

Provides a mostly accurate and
concise description of the
typical responsibilities and
duties of the chosen career.
May be less than 2 sentences or
miss a key aspect or activity.
Provides a mostly accurate and
concise description of the key
skills needed for both entry-
and higher-level positions but
may be lacking in some detail:
educational requirements for
both types of positions are
present.

3 points

Identifies a relevant Rowan-
Cabarrus program and its
requirements. Provides a
reasonable explanation for
transfer anticipation. though it
may lack some detail or depth.

3 points

Provides a clear explanation of
the NC job market outlook.
generally within the sentence
limit. Presents mostly accurate
salary ranges for NC, though
there may be minor
discrepancies.

3 points

Provides a clear explanation of
career interest, generally within
the sentence limit. Identifies
two mostly specific and relevant
ways to learn more/gain
experience.

3 points

Most required table cells are
accurately filled with relevant
findings. Sources are mostly
credible and cited, though there
may be minor omissions or
inconsistencies in citation
format. Shows good research
effort.

Partially Meets Expect...

2 points

Provides a somewhat accurate
description of the career, but it
may be vague or miss several
key responsibilities. Provides a
somewhat accurate description
of the key skills needed for one
position but may be missing
several details for another;
educational requirements are
present for one type of
position.

2 points

Identifies a Rowan-Cabarrus
program. but it may be less
relevant, or requirements are
unclear. Explanation for
transfer anticipation is vague or
poorly reasoned.

2 points

Explanation of NC job market
outlook is vague or too
brief/long. Salary ranges are
broad, potentially inaccurate, or
sources are
questionable/missing.

2 points

Explanation of career interest is
brief, generic, or not well-
developed. Identifies only one
or two vague/less relevant ways
to learn more/gain experience.

2 points

Several required table cells are
incomplete, inaccurate, or
contain irrelevant information.
Sources are often lacking
credibility or are improperly
cited. Research effort appears
limited.
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Does Not Meet Expect...

1 points
Description is inaccurate,

irrelevant. or missing key
elements.

1 points

Rowan-Cabarrus connection is
incorrect, missing, or irrelevant.
No clear understanding of
transfer options is
demonstrated.

1 points

NC job market outlook or salary
information is missing,
inaccurate, or lacks supporting
evidence.

1 points

Explanation of career interest is
missing key information or
irrelevant. No actionable steps
for future exploration are
provided.

1 points

Many required table cells are
incomplete, inaccurate, or
missing. Sources are generally
absent or non-credible. Little to
no research effort is evident.

Not Submitted

0 points
Assignment was not submitted.

0 points

Assignment was not submitted.

0 points

Assignment was not submitted

0 points

Assignment was not submitted.

0 points

Assignment was not submitted.
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Appendix M ACA-122 Faculty Feedback Survey

FORWARD

QTOGETHER

ACA-122 Faculty Feedback Survey

This survey aims to gather your valuable feedback on the redesigned ACA-122 course, specifically focusing on its structure, active learning activities, and assessment methods. Your input is crucial for making informed adjustments and
ensuring the course effectively supports student success. Please answer all questions thoughtfully. Your responses will be kept confidential and used solely for the purpose of course improvement. Thank you for your time and valuable
feedback!

* Required

* This form will record your name, please fill your name.

Course Structure and Organization
1. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Extremely well Very well Moderately slightly Not at all

Overall, how well does the redesigned ACA-122 course structure support the O O O O Oachievement of the Student Learning
Outcomes (SLOs)?

2. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Very clear Clear Neutral Somewhat unclear Very unclear

How clear and logical is the flow of topics and modules in the redesigned O O O O O
course (i.e. the pathway module structure)?

3. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Too fast Slightly fast Just right Slightly slow Too slow

To what extent do you feel the course pacing (amount of material O O O O Ocovered within the timeframe) is appropriate for students?

4. Please provide any specific feedback or suggestions regarding the overall structure and organization of the redesigned ACA-122 course. *

Active Learning Strategies

5. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Extremely Very confident Moderately Slightly confident Not at all
confident confident confident
To what extent do you feel confident in implementing the active O O O O Olearning strategies introduced in the training?

6. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Extremely Very effective Moderately Slightly effective Not effective
effective effective
How effective are the provided active learning strategies and assignments/ac O O O O O

tivities in engaging students in the course material?

7. Which specific active learning activities have you found most successful in your ACA-122 sections, and why? *
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8. What challenges, if any, have you encountered while integrating active learning strategies into your teaching? *

9. What additional support or resources, if any, would be beneficial for you to more effectively implement active learning strategies? (e.g., more examples, workshops, peer observations) *

Assessment Design and Rubrics
10. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Extremely well Very well Moderately Slightly

How well do the redesigned course
assessments

(e.g.

assignments, quizzes, O Oprojects) align with the stated Student
Learning

Outcomes (SLOs)?

11. Please rate the following statements regarding your experience with teaching ACA-122 during this most recent semester. *

Somewhat
unclear/unhelpful

O

Very clear and Clear and helpful Neutral

extremely helpful

O O O

How clear and helpful are the rubrics provided for scoring student

12. Have you encountered any challenges or inconsistencies when applying the provided rubrics for grading? If so, please elaborate.

13. What suggestions do you have for improving the course assessments or the guidance on rubric scoring?

Training and Support

14. Please rate the following: *

Moderately
relevant/useful

O

Slightly
relevant/useful

O

Extremely
relevant/useful

Very
relevant/useful

@) @)

How relevant and useful was the specialized training you received prior

@) @) @)

Are the ongoing meetings with the QEP Director/Lead Faculty helpful for sharing O
initial
assessment results?

15. What aspects of the training or ongoing support could be enhanced to better support your teaching of the redesigned course? *
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Very
unclear/unhelpful

Not at all

ONork in the redesigned course?

*

Not at all
relevant/useful

Oto the [insert semester of most recent training]?

Ofeedback and discussing
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Overall Impressions and Recommendations

16. What do you believe are the greatest strengths of the redesigned ACA-122 course? *

17. What are the most significant challenges or areas for improvement in the redesigned ACA-122 course? *

18. Please rate the following: *
Very positive Positive Neutral Negative

Very negative

Overall, how would you rate your experience teaching the redesigned O O O O OACA—122 course during the pilot phase?

19. Do you have any additional comments or recommendations for the QEP Implementation Team regarding the ACA-122 course redesign?

This content is neither created nor endorsed by Microsoft. The data you submit will be sent to the form owner.

-} Microsoft Forms
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